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Basics of Psychology

Unit-I
Psychology is the scientific study of the mind and behavior, according to the American
Psychological Association. Psychology is a multifaceted discipline and includes many sub-
fields of study such areas as human development, sports, health, clinical, social behavior and
cognitive processes. Psychology is a new science, with most advances happening over the past
150 years. Psychology can help you in your everyday life by improving your communication
skills, relationships, and ability to manage stress. It can also be used to make better decisions

in school, healthcare, and work, and improve your mental health and well-being.

By learning about psychology, you can understand people and the world around you better and
use that knowledge to improve your own life and the lives of others. Psychology is the
scientific study of behavior and mental processes. It seeks to understand how individuals
think, feel, and act in different situations. Psychology looks at both observable behaviours
(like talking, walking, or eating) and internal mental processes (like thinking, remembering,

and feeling).

Etymology

The word "Psychology" comes from two Greek words:
e Psyche — meaning soul or mind
e Logos — meaning study or discourse

So, psychology originally meant the "study of the soul", but today it focuses on the scientific

study of the mind and behavior.
Modern Definition

According to the American Psychological Association (APA):



"Psychology is the scientific study of the behavior of individuals and their mental processes."

In simple terms, psychology tries to explain why people do what they do, and how their minds

work in different situations.

Hilgard, Atkinson, & Atkinson (1975) have compiled the changing definitions of psychology
starting from that of William James (1890) to that of Kenneth Clark and George Miller (1970).
Bagga & Singh (1990) have also cited the following two definitions of Woodworth and Munn,
respectively: “Psychology is the scientific study of the activities of the individual in relation to

his environment”

The Goals of Psychology

The four main goals of psychology are to describe, explain, predict and change the behavior

and mental processes of others.
1. To Describe

Describing a behavior or cognition is the first goal of psychology. This can enable researchers

to develop general laws of human behavior.

For example, by describing the response of dogs to various stimuli, Ivan Pavlov helped develop

laws of learning known as classical conditioning theory.

2. To Explain

Once researchers have described general laws behavior, the next step is to explain how or why

this trend occurs. Psychologists will propose theories which can explain a behavior.
3. To Predict

Psychology aims to be able to predict future behavior from the findings of empirical research.

If a prediction is not confirmed, then the explanation it is based on might need to be revised.

For example, classical conditioning predicts that if a person associates a negative outcome with

a stimuli they may develop a phobia or aversion of the stimuli.
4. To Control

The final goal is to use psychological knowledge to help people change or manage their

behavior for better outcomes.



For example: Teaching stress-management techniques or study skills to help students reduce

exam anxiety.

History of Psychology —

The origin of psychology dates back to 1870s. The term ‘Psychology’ is derived from two
Greek words; Psyche means “soul or breath” and Logos means 12 Introduction To Psychology
“knowledge or study” (study or investigation of something). The word ‘Psychology’ was not
in common use before the nineteenth century, and the field of psychology did not actually
become an independent science until the middle of the nineteenth century. Psychology emerged
as an independent academic discipline in 1879, when a German Professor Wilhelm Wundt
established the first psychology laboratory at the University of Leipzig, Germany. According
to Bolles (1993), Wundt was a medical doctor by training and early in his career, he was
fortunate to work with some of the great physiologists of the nineteenth century. The
intellectual roots of psychology lie at the union of philosophy and physiology. Wundt is
traditionally recognised as the founder, or father of the modern psychology. The year of 1879
is seen as a remarkable year when psychology finally emerged as a unique field. Prior to Wundt,
it was not possible to major in psychology, because there were no official psychologists or
psychology departments. Wundt started studying the structure of mind which referred the
immediate (conscious) experience, the contents and processes of subjective experience such as

sensations, thoughts, feelings and emotions.

Psychology as a scientific discipline is relatively young—just over 140 years old—but its roots
go back thousands of years to ancient philosophy and medicine. Let's look at how psychology

evolved over time.
A. Philosophical Roots (Before 1879)

Before psychology became a science, philosophers in ancient civilizations like Greece, India,

China, and Egypt asked questions about the mind, soul, and behavior.
Greek Philosophy
e Socrates: Asked deep questions about knowledge and self-awareness.
o Plato: Believed the mind and body are separate; knowledge is innate.
e Aristotle: Thought knowledge comes from experience; studied emotions and learning.

Contributions from Other Cultures



o India: Ancient texts like the Upanishads discussed consciousness and self.
o China: Philosophers like Confucius studied human nature and ethics.

e Islamic Golden Age: Scholars like Avicenna wrote about memory, perception, and

mental illness.

These early ideas were not scientific—they were based on logic and reasoning, not

experiments.

B. Birth of Psychology as a Science (1879)
The year 1879 is considered the official beginning of modern psychology as a scientific field.
Wilhelm Wundt — The “Father of Psychology”

e A German psychologist who established the first psychology laboratory in Leipzig,

Germany.

e He used a method called introspection, where trained subjects reported their thoughts

and feelings after stimuli.

e His goal was to analyze the structure of the mind—this became known as

Structuralism.

C. Major Schools of Thought in Psychology

After Wundt, many new ideas and approaches developed. These are called "schools of

thought."
1. Structuralism
o Founded by Wundt and his student Edward Titchener.
e Focus: Break down mental processes into their basic components.
e Method: Introspection.
e Limitation: Too subjective and limited to trained individuals.

2. Functionalism



Founded by William James in the U.S.
Focus: How mental processes help people adapt to their environments.

Emphasized the purpose (function) of behavior rather than its structure.

3. Psychoanalysis

Founded by Sigmund Freud.
Focus: Unconscious mind, childhood experiences, and repressed memories.
Believed that hidden desires and conflicts shape behavior.

Introduced techniques like dream analysis and free association.

4. Behaviorism

Developed in early 1900s by John B. Watson, later expanded by B.F. Skinner.
Focus: Only observable behavior should be studied, not the mind.
Belief: Behavior is learned through conditioning.

Major concept: Stimulus-Response.

5. Humanistic Psychology

Developed by Carl Rogers and Abraham Maslow in the 1950s.
Focus: Human potential, free will, and personal growth.
Believed people are inherently good and motivated to become their best selves.

Introduced concepts like self-actualization.

6. Cognitive Psychology

Emerged in the 1960s.
Focus: Mental processes like memory, thinking, language, and problem-solving.
Reaction against behaviorism, which ignored the mind.

Helped build modern theories of learning and intelligence.

7. Biological and Neuroscientific Approaches



e Study how the brain, nervous system, and hormones influence behavior.
e Uses tools like brain scans (e.g., fMRI, EEG).
e Important in understanding mental disorders and drug effects.

Methods of psychology

Psychology has various methodological ways or approaches to understand and explain
psychological phenomena. In order to obtain responses from individuals a number of
psychological tools or instruments are used. The responses taken on those tools constitute the
basic data which are analysed to study human experiences, mental processes and behaviours.
Psychologists use many scientific methods for research purposes to understand various
psychological issues more scientifically. These scientific methods reduce bias and errors in

understanding various behavioural aspects.

The relevance of these scientific methods extends beyond testing and evaluating theories and

hypotheses in psychology. Though there are many such methods used by psychologists

Observation Method:

This is the most commonly used method especially in relation to behavioural science, though
observation as such is common in everyday occurrences, scientific observations are formulated
in research places. It is systematically planned, recorded and is subjected to check and control

its validity and reliability.

In this method we not only ask the subject to report his experiences but also gather information
by direct observation of overt behaviour. When observations are carried out under standardized
conditions they should be observed with a careful understanding of the units, that is the style
of recording observed information and the selection of dependent or related data of observation
concerned, then it is called structured observation. But when observation takes place without

these consideration it is called unstructured observation.

Structured observation is useful in descriptive studies, while unstructured observation is useful
in exploratory studies. Another way of classifying observation is that of participant and non-
participant types of observation. In participant observation the observer makes himself a

member of the group which is being observed.



In non-participant observation the observer detaches himself from the group that is being
observed. Sometimes, it so happens that the observer may observe in such a way that his

presence is unknown to the people he is observing. This is called disguised observation.

The method of participant observation has a number of advantages, the researcher can record
natural behaviour of the group and he can gather information which cannot be easily obtained;
if he stays outside the group, and also he can verify the truth of statements made by the subjects

in the context of schedule or questionnaires.

The other way of classifying observation is that of controlled and uncontrolled

observations:
a. Uncontrolled observation:

It is that which takes place in natural setting. Here no attempt is made to use precautional
instruments or methods. Here the major aim of this type of observation is to get a spontaneous

picture of life of the persons.
b. Controlled observation:

In this, behaviour is observed according to definite prearranged plans involving experimental
procedure. Here mechanical or precision instruments are used to aid accuracy and
standardization. This provides formulized data upon which generalizations can be built with
considerable accuracy. Generally, controlled observation takes place in various experiments

which are carried out in labs under controlled conditions.
Limitations:

1. It is expensive with respect to time and money.

2. The information’s provided by this method is very less or limited.
3. Sometimes, unforeseen factors may interfere with observation.
Merits:

1. If observation is done accurately, subjective bias is eliminated.

2. The information obtained under this method relates to current happenings. Either past

behaviours or future intensions, do not complicate it.



3. This method is independent of the subject willingness to respond and so does not require
active participation of the subject. Because of this, the method is especially suitable to subjects

which are not capable of giving verbal reports of their thoughts and feelings.

Naturalistic observation method which is the systematic study of behaviour in natural settings,
can be used to study the behaviour of animals which are in wild or in captivity. Psychologists
use naturalistic observation whenever people happen to be at home, on playgrounds, in

classrooms and offices.

In observation method of studies, it is important to count or measure the behaviour. Careful
record-keeping ensures accuracy and allows different observers to crosscheck their
observations. Crosschecking is necessary to make sure that observations are reliable or

consistent from person to person.

Experimental Method:

The experimental method is most often used in laboratory. This is the method of observation
of the behaviour or the ability of the individual under controlled condition or fixed
circumstances. It is the performing of an experiment that is a tightly controlled and highly

structured observation of variables.

The experimental method allows researchers to infer causes. An experiment aims to investigate
a relationship between two or more factors by deliberately producing a change in one factor
and observing its effect on other factors. The person who conducts the experiment is called the

experimenter and the one who is being observed is called the subject.

An experiment begins with a problem. Problem is the relationship which experimenter wishes
to study between two or more variables. Then a hypothesis is formed; it is a suggested answer
to the problem under investigation, based on the knowledge that existing in the field of study.
To test the hypothesis, relationship between variables is examined. Variables are the factors

that can change.

There will be two variables. An independent variable is a variable that the experimenter selects.
He can control this variable according to the requirements of the experiment. The dependent
variable is the factor that varies with the change in the independent variable that is subject’s

behaviour.



Experimenters will not wait for the behaviour to occur in nature rather the behaviour will be
created in situation by presenting a stimuli to the organism. The behaviour that occurs will be

co-related with the stimulus.

From this, it is possible to predict the nature and types of response or responses that may occur
to a given stimulus. The changes observed in the dependent variable may be influenced by a
number of factors. To establish a clear-cut relationship between a stimulus and response, all

other possible influences must be eliminated.
Conditions of Experimental Study:

a. The control group

b. The experimental group.

If experiment has to be successful, the subjects (patients/clients) must be selected carefully.
This is called sampling. A random sample is one where every member of the population has an
equal chance of being selected. When this is not the case, the sample is said to be biased sample

(manipulated). A random sample of entire population is not always necessary or even desirable.

For instance, an experimenter may begin by conducting experiment on a particular population
and then repeat the experiment on broader or more representative samples. Once the

experiment has been conducted, the results have to be summarized and a conclusion drawn.

a. Control group provides a base line against which the performance of experimental group can

be composed.

b. The group that receives the experimental treatment is called the experimental group (The

group that receives no treatment is called the control group).

Limitations:

1. The situation in which the behaviour is studied is always an artificial one.

2. Complete control of the extraneous variables is not possible.

3. All types of behaviour cannot be experimented.

4. Experimental method requires a laboratory and is expensive.

5. We cannot accumulate information from abnormal people using this method.

Merits:



1. The results are clear and straight forward.

2. The results are usually expressed in terms of numbers which makes it convenient for

comparison of performance and analysis.

3. The experiment can be replicated by other researches and verified.
4. Highly dependable cause-effect relationships can be established.
D. Case Study (History) Method:

It is a detailed description of a particular individual. It may be based on careful observation or
formal psychological testing. It may include information about the person’s childhood dreams,

fantasies, experiences, relationships and hopes that throw light into the person’s behaviour.

Case studies depend on client’s memories of the past and such memories are highly reliable to
understand the problems. As case studies focus on individuals, so we cannot generalize about

human behaviour.

Questionnaire Method:

Questionnaire is an instrument of data collection. It is a method of data collection through
which both qualitative as well as quantitative data can be collected by formulating a set of

interrelated questions.

A questionnaire consists of a number of questions printed or typed in a definite order, one set
of forms to which the respondents are supposed to answer unaided, by writing the answers in
the space provided for the purpose. Where this questionnaire is mailed to the respondents

instead of directly administering it is called a mailed questionnaire.

This method of data collection is especially popular when large scale enquiries have to be made.
The questionnaire is sent to the person concerned with a request to answer the questions. It
consists of a number of questions printed in a definite order which the respondents have to
answer. It is considered as the heart of survey operation. In order to construct a good

comprehensive questionnaire, some points have to be kept in mind.
They are:
1. The general form

2. The question sequence



3. Question formulation and wording.
1. The general form:

This refers to whether the questionnaire is ‘unstructured’ or ‘structured’. Questionnaire which
include definite, concrete and predetermined questions and highly structured questionnaire is
one in which all questions and answers are specified and comments by the respondents are held

to the minimum.

In an unstructured questionnaire the researcher is presented with a general guide on the type of
information to be obtained, but the exact question formulation is not set. Thus the structured

questionnaires are simple to administer and relatively inexpensive to analyze.
2. The question sequence:

In order to make a questionnaire effective the question sequence must be clear and should have
smooth flow. The relation of one question to another should be readily apparent to the

respondent.

The first few questions are particularly important, because they are likely to influence the
attitude of the respondent. Questions which are causing very much strain on the memory,

personal questions and questions related to personal wealth, etc. should be avoided.
3. Question formulation and wording:

Each question must be clear because any kind of misunderstanding can harm the survey.
Questions must be impartial and constructed to the study, the true state of affairs. They should
be simple, easily understood and concrete. They should convey only one thought at a time.

They should conform as much as possible to the respondent’s way of thinking.
Limitations:
1. The method can only be used when respondents are literate and cooperative.

2. The questionnaire is not flexible because there is no possibility of changing the questions to

suit the situation.
3. There is possibility of ambiguous responses or omission of responses to some questions.
4. Interpretation of omissions is difficult.

5. It is difficult to know whether the sample is really representative.



Merits:

1. When the sample is large, the questionnaire method is economical.

2. It is free from the bias of the interviewer.

3. Respondents have adequate time to give well though-out answers.

4. Large samples can be used and so the results can be made dependable and reliable.

Interview Method:

This involves collection of data by having a direct verbal communication between two people.
Personal interviews are popular but telephone interviews can also be conducted as well. This

method is also called face to face method.

In personal interviews an interviewer asks questions generally in a face to face contact with the
person being interviewed. In direct personal interview, the investigator collects information
directly from the sources concerned. This has to be used when intensive investigation is

required.

But in some cases, an indirect examination is conducted where the interviewer cross-examines
other persons who are supposed to have knowledge about the problem under investigation. This

is used where ever it is not possible to directly contact the required person to be interviewed.
Types of Interview:

a. Structured interview involves the use of predetermined questions and standardized
techniques of recording. The interviewer follows a rigid procedure asking questions in a framed

prescribed order.

b. Unstructured interview is flexible in its approach to questioning. Here it does not follow the
system of predetermined questions and standardized techniques of recording the data. Here the
interviewer is allowed much greater freedom to ask supplementary questions or to omit some

questions if required and he may change the sequence of questions.

He also has a freedom while recording responses, whether to include some aspects and exclude

others. This may lead to lack of comparability and also difficult in analyzing the responses.
Other types of interviews are:

1. Focused interview



1i. Clinical interview
1i1. Non-directive interview.
i. Focused interview:

In focused interviews the attention is paid on a given experience, and its effects on the
respondent. This is generally used in developing the hypotheses and constitutes a major type

of unstructured interview.
ii. Clinical interview:

In clinical interviews concern is given to the feelings or motivations of individuals life
experiences. Here the interviewer simply encourages the respondent to talk about the given

topic with a minimum of direct questioning.
iii. Non-directive interview:

The researcher acts as a catalyst to a comprehensive expression of the subject’s feelings, belief
and of the frame, of reference within which such feelings which are expressed by the subjects

personal significance.

Limitations:

1. It is a very expensive method.

2. Interviewer bias as well as respondents bias may operate while gathering information.
3. Certain types of respondents may not be available for interviews.

4. This method is relatively time consuming.

5. Because the interviewer is present on the spot, the respondent may become overstimulated

and give imaginary information just to make the interview more interesting.
6. Selecting, training and supervising the field staft is very complex.
Advantages:

1. More information about the subject can be obtained in greater depth. The interviewer can
obtain a perfect idea about the subject through other means of assessing. As the person is

directly accessible, he can use other means of communication to assess the individual.



2. Firsthand information can be collected about the subject’s background, economic and

educational considerations.
3. The overall personal aspect of an individual can also be assessed.

Survey Method:

This method involves in asking large numbers of individuals to complete the given
questionnaires or through interviews by interviewing people directly about their experiences,

attitudes or opinions.

That is for example, survey on healthcare reform, or economic reform, voting preferences prior
to elections, consumer reactions to various products, health practices, public opinion and
complaints with safety regulations and so on. Surveys are often repeated over long period of
time in order to trace the shifts in public opinion. Surveys can provide highly accurate

prediction when conducted carefully.

Scope of Psychology:

The field of psychology can be understood by various subfields of psychology making an
attempt in meeting the goals of psychology.

1. Physiological Psychology:

Humans are biological creatures in the most basic sense. Our behaviour is influenced by both
our body’s structure and physiological processes. The branch that focuses on it is
biopsychology. Bio-psychologists may investigate the connections between particular brain
regions and illnesses like Parkinson’s disease or they may look for connections between our

feelings and our actions.
2. Developmental Psychology:

Here, research is focused on how people develop and evolve over the course of their lives, from
the prenatal period through childhood, adolescence, and old age. Developmental psychologists
are employed in a range of institutions, including universities, hospitals, businesses, nonprofit
groups, and government agencies. They are also heavily involved in research on disturbed kids

and giving parents advice on how to help these kids.

3. Personality Psychology:



This branch explains how the influences of parents, siblings, playmates, school, society, and
culture over the course of a person’s life—from birth to death—can explain both constancy and
change in that person’s behaviour. Additionally, it investigates the unique characteristics that

set one person’s behaviour apart from another’s.
4. Health Psychology:

The relationship between psychological variables and physical sickness and disease is
examined in this. Health psychologists concentrate on maintaining good health and promoting
healthy behaviours like exercise, and good habits, and discouraging bad behaviours like

smoking, drug use, and drinking.

In addition to conducting research in colleges and universities, health psychologists work in
healthcare settings. They evaluate the healthcare system, work to make it better and create

health policy.
5. Clinical Psychology:

It addresses the evaluation and treatment of aberrant behaviour. Others maintain that some of
these patterns are simply learned responses that can be unlearned with training. Still, others are
in conflict with the knowledge of thinking that there are biological bases to certain
psychological disorders, especially the more serious ones. Some people observe and believe
that psychological disorders arise from a person’s unresolved conflicts and unconscious
motives. Clinical psychologists work in clinics, private practices, and hospitals. They

frequently collaborate closely with other mental health professionals.
6. Counselling Psychology:

This largely focuses on issues with educational, social, and career adjustment. Counselling
psychologists offer advice to students on how to study effectively and the kind of jobs they
might be most qualified for. They also assist with minor social issues and support healthy

lifestyles, financial, and emotional modifications.

They employ assessments to gauge people’s aptitudes, interests, and personality traits. They

also offer techniques to strengthen family ties and marital and family counselling.
7. Educational Psychology:

All educational concepts are of interest to educational psychologists. This includes researching

motivation, 1Q, personality, how rewards and punishments are used, class size, expectations,



the efficiency of the instructor based on their personality traits, student-teacher relationships,
attitudes, etc. Designing examinations to assess student achievement is another concern.
Additionally, they assist in developing the curriculum to make learning more engaging and fun

for kids.

Educational psychology is used in elementary and secondary schools, planning and supervising
special education, training teachers, counselling students having problems, and assessing
students with learning difficulties such as poor writing and reading skills and lack of

concentration.
8. Social Psychology:

This research examines how society affects people’s attitudes, motivations, and behaviours.
Our behaviour is influenced by more than just our personality and genetic makeup. Our
thoughts, words, and actions are influenced by social and environmental circumstances. To
ascertain the impact of various groups, group tensions, and influence on behaviour, social

psychologists undertake experiments.

They look at the consequences of racial prejudice, violence, conflict, conformity, propaganda,
and persuasion. Many instances that would be challenging to understand without these
investigations are now clear. Most social psychologists work for colleges, universities, and

other businesses.
9. Industrial and Organizational Psychology:

Both commercial and governmental enterprises use psychology in management and employee
training, staff monitoring, improving internal communication, providing employee

counselling, and reducing labour conflicts.

Thus, we can conclude that in organizational and industrial sectors, workers’ physical well-
being is given consideration in addition to the psychological repercussions of their working

attitudes.
10. Experimental Psychology:

It is the field of study that applies scientific approaches to the processes of sensing, perceiving,
learning, and thinking, among others. Cognitive psychology, which focuses on researching

higher mental functions including thinking, knowing, reasoning, judging, and decision-making,



is the result of experimental psychology. Animals are commonly used as experimental subjects

in the lab by experimental psychologists.
11. Environmental Psychology:

It emphasizes the interactions between people and their social and physical environments. For
instance, the relationship between population density and crime, the detrimental consequences

of noise pollution, the impact of crowding on our way of life, etc.
12. Psychology of Women:

This concentrates on psychological facets of women’s behaviour and development. It focuses
on a wide range of issues, such as violence against women, gender discrimination, the
possibility that men and women have different structural differences in their brains, the
influence of hormones on behaviour, the cause of violence against women, the fear of success,

and women’s propensity to outsmart men in a variety of achievements.
13. Sports and Exercise Psychology:

It studies the role of motivation in sports, social aspects of sports and physiological issues like
the importance of training on muscle development, the coordination between eye and hand, the

muscular coordination in track and field, swimming and gymnastics.
14. Cognitive Psychology:

Its foundations are found in the Gestalt principles’ cognitive viewpoint. In order to gain insight
into higher-order human brain processes including insight, creativity, and problem-solving, it
investigates thinking, memory, language, development, perception, imagery, and other mental
processes. The spread of the theories of this school of thought is linked to psychologists with

names like Edward Tolman and Jean Piaget.

Unit-11
Intelligence

Nature of Intelligence

Man is considered the supreme due to intelligence: intelligence is not one quality but an
organization of a number of qualities. It is an important human characteristic, though it is not

a guarantee of success, accomplishment, or personal happiness. Intelligence has many



outcomes- how quickly individuals can master new tasks and adapt to new situations, how
successful they will be in school and in various kinds of jobs, and even how well they can get
along with others (Goleman EQ).

According to Wechsler, "Intelligence is the aggregate or global capacity of an individual to act

purposefully to think rationally and to deal effectively with his environment”.

1Q: Intelligence Quotient expresses intelligence as a ratio of mental age. In 1912, William
Stern, a German psychologist, devised the concept of the Intelligence Quotient. Terman in 1916

adopted and gave the method of calculating the intelligence of human beings.

1Q =MA/ CA_x 100.
Where MA= Mental Age, CA= Chronological Age

It has a value of 100 when MA equals CA. If the MA lags behind the CA, the resulting 1Q will
be less than 100; if the MA is above the CA, the IQ will be above 100.

Now, IQ simply indicates an individual’s performance on an intelligence test, relative to that
of other people of the same age. Because at some point mental growth (test performance) stops
while CA continues to grow, as a result, IQ scores begin to decline after the early “teen” years.
Because of this, IQ scores have a different definition. Now, test authors replaced the old ratio
IQ with Deviational IQ scores. Wechsler devised the DIQ concept. The DIQ is a type of

standard score is an IQ expressed in standard deviation units.

Theories of Intelligence:

1. Uni factor Theory:

Binet considered intelligence as a single factor or power of energy that conducts all mental
functions and affects all behaviour of man, while performing an act of intelligence work as a

whole.

2. Two Factor Theory / g and s Factor Theory: Spearman C. (1927)

British psychologist and the originator of factor analysis. Charles Spearman proposed that all
intellectual activities share a single common factor, called the general factor. All human beings
possess a general intelligence factor called 'g' in varying amounts. A person would be described
as bright or dull depending upon the amount of ‘g’. This 'g' factor is the major determinant of

performance on intelligence tests.



In addition, specific factors called 's' are specific to particular abilities. A person has more than
one specific ability, which are independent of each other, related to only a specific function,
and a shared common general ability that is required in specific intelligence. As shown in the
figure, there are two Specific abilities: verbal and arithmetic. The shaded part represents
general ability, which is required in all types of mental functions. Spearman said that

intelligence is the ability to reduce correlations between fundamentals.

Characteristics of 'g' factor:
- General factor is always universal, an inborn ability, used in every activity.
- Represents non-differentiated ability.
- Always constant throughout life.
- General factor witnesses the individual differentiations,
- The greater the 'g', the more the intelligence, the more success.
Characteristics of 's' factor: - It is a learned or acquired ability.
- It varies from activity to activity in individuals,
- It manifests the individual differences.
- They can be more than one.
Preservation: Mental ability presentation.
Oscillation: Fluctuation from time to time.
Will: Test-taking motivation.
Criticisms:
1. It has been observed that some functions do not depend upon the 'g' factor, whereas according
to Spearman, all functions are conducted by the 'g' factor
2. Spearman found a correlation between g and s factors, but there is a problem- if the g factor

was somewhat specific, then only can correlate, otherwise there will be no g factor at all.

3. Multifactor Theory/Group Factor Theory/PMA: By Louis Thurston (1938)

Thurston objected to Spearman’s emphasis on the g-factor, he that intelligence could be broken
down into a number of primary abilities. By using the factor analysis method, he identified the
7 factors, which he called Primary Mental Abilities or PMA, which are the basis of all

intelligence and are independent of each other, who is perfect in one may not be in another.



According to him, "Intelligence has multiple components, diverse intellectual tasks are usually
correlated with one another and these PMA are basis of all intelligence".
a. Verbal Comprehension [VI]: Ability to understand meaning, ideas. words form,
vocabulary etc.
b. Word Fluency [WF]: Ability to think, write, and speak word rapidly.
c. Numerical Ability [N]: Ability to work with numbers and arithmetic computing
ability.
d. Associative Memory: Recognition and recall verbal stimuli
e. Form Perception/ Spatial Ability (2tests): Visualize space-form relationship and
three-dimensional orientations.
f. Perceptual Speed [P]: Grasp visual details quickly, to see similarities and
differences between objects.
g. Reasoning / Inductive [R]: Induction and reduction, to find general rules, use them
in problem solving.
Thurston devised a battery of tests to measure these abilities called the “Primary Mental Ability
Test”, is still widely used.
Criticisms:
Studies revealed that there are more than 100 PMA.
- They are not as basic as they appear.
- PMA are some extent correlated to each other, not completely independent.
- PMA concept is very limited and gives limited weight to emotional and social
intelligence and specific aptitudes.

- Little emphasis is given to non-intellectual components.

5. Three-Dimensional Theory/ Cubical Model / Structure of Intelligence (SOI) Model

JP Guilford (1967, 85, 87) refused the idea of the g-factor and PMA. He believed that
intelligence test items should not be distinguished in terms of content alone, but also in terms
of the operations performed upon the content and the products that result. He gave a cubical
structure of intelligence, which provides 120 factors of intelligence.

In this model, 4 contents X 5 operations X 6 products combine to yield 120 unique intellectual
factors. 4 x 5 x 6 = 120.

4 Contents: Types of mental representations on which thinking is done, like words, symbols:
1. Figure (Visual & Auditory) 2. Symbol

3. Semantic 4. Behavioral



5 Operations: How the mind gets about the tasks or processes of thinking:

l.. Evaluation 2. Convergent Production

3. Divergent Production 4. Memory (retention & recording)

5. Cognition

6. Products: Types of outcomes, which result from thinking or operations of contents, ideas

that are products of thinking:

1. Unit 2. Class
3. Relation 4. System
5. Transformation 6. Implication

Because of these 3 original mental abilities Guilford's theory is known as three dimensional
model of intelligence, there are 120 cubes in this model, every cube of factor can be classified
in the form of operations (5), content (4), and product (6) e.g. if a person reads a newspaper, in
this act of reading there are 3 operations conditions: cognition, memory, evaluation.

Guilford's concept of intelligence is based on divergent thinking which is closely related to
creativity. The highly creative person tends frequently to be highly intelligent, but high

intelligence is no guarantee of creativity. Today there are 180= 5x6x6 factors (1988)

Contents Operations Products

1. Visual 1. Evalution 1. Units

2. Auditory 2.Convergent Products 2. Classes

3. Symbolic 3. Divergent Products 3. Relations

4. Semantic 4. Memory retention 4. System

5. Behavioral 5. Memory recording 5. Transformation
6. Cognition 6. Implication

8. Triarchic Theory: by Robert Sternberg (1985, 97):
Sternberg's theory emphasized the capacity of intelligent behavior and the wide variety of
human mental skills. According to Sternberg, there are three basic forms of intelligence:

Componential (Theoretical), Experiential (Productive), and Contextual (Practical).



1. Componential/ Theoretical / Analytical Intelligence:

Ability to break problems down into parts or analyze problem-solving. To think critically and
analytically requires information processing skills that underlie intelligent behavior like
metacognition, knowledge acquisition, and strategy application. These components are an
elementary information processor, operating on internal representations of objects or symbols,
which determine an individual’s intellectual functioning. This can be measured by intelligence
tests and academic achievement tests. People high on this dimension usually excel on standard
tests of academic potential and are excellent students-"Book Smarts”-

i. Metacognitions: Employed in higher-order execution process, e.g., planning

ii. Knowledge Acquisition: Employed in the acquisition of new information, e.g., creativity,
synthesizing old ideas.

iii. Strategy Application: Actual mental processes used for the execution of a task, e.g.

problem solving.

2. Experiential / Productive / Creative Intelligence:

It emphasizes insight and ability to formulate new ideas, ability to deal with new and different
concepts and come up with new ways of solving problems-divergent thinking. This is the
capacity of an individual to deal effectively with his environment by adopting information
processing approach with little conscious efforts. Persons who rate high on this dimension excel
at zeroing in on what information is crucial in a given situation, at combining seemingly

unrelated facts. This kind of intelligence is shown by many scientific geniuses and inventors.

i. Automatization: Stands for free-willing execution.

ii. Novelty of Tasks: To identify novelty of tasks and assimilate accordingly.

3. Contextual:

Practical Intelligence: This is the most interesting of all. Persons high on this, dimension are
intelligent in a practical and adaptive sense. It predicts success in life, they are ‘Street Smarts’
and are adopt at solving the problems of everyday life- ability to use information to get along
in life, know how to be tactful, how to manipulate situations to their advantage. These are the
mental activities directed towards purposive adaptation to, and selection and shaping of real
world environment, relevant to one's life. These components are adoption, selection, shaping.

This is cultural dependent intelligence.



7. Fluid and Crystallized Model of Intelligence by Raymond B. Cattell (1963)

Cattell proposed two types of intelligence that interact to produce overall intelligence. He
concluded that two major clusters of mental abilities exist: Fluid intelligence- the hardware of
our brain- is our inherited ability to think and reason, it increases in the early twenties and then
gradually declines, and determines the limits of our information processing.

Crystallized intelligence- cultural component- refers to accumulated knowledge- information
we store over a lifetime of experiences, plus the application of skills and knowledge to solving
specific problems. It increases across the entire life span; this is why older, more experienced
individuals can sometimes outperform younger ones on cognitive tasks. Age-related changes
in intelligence are best described by Cattell's theory.

Thus, crystallized intelligence is the outcome of experience acting on our fluid intelligence.
The speed with which one can analyze information is an example of fluid intelligence, while
the breadth of one's vocabulary — how many words one can put to use- is one's crystallized
intelligence.

8. Theory of Multiple Intelligences by Gardner H. (1983, 85, 99)

Gardner's theory suggests that there are several important types of intelligence that exist, and
the multiple independent modules constitute the intelligence. He originally listed seven
different kinds of intelligence, but recently added eight and then a ninth one. He defined some
nine culturally meaningful tasks, and believed that every nine modules have an independent

locus in the brain and each task represents a separate ability or intelligence.

1. Linguistic/ Verbal (Highly convergent): Ability to use words, language, sensitivity to
sounds, rhythms, meanings of words and different functions of language — Poet, Journalist,
writers, speakers.

2. Logico-mathematical: Sensitivity and capacity to detect logical numerical patterns, to solve
mathematical problems and handle logical reasoning chains — Scientists, Engineers.

3 Musical: Ability to produce and appreciate pitch, rhythm, melody, and aesthetically-
sounding tones of the forms of musical expressiveness — Musician, Violinist, and Singer.

4 Visual/Spatial: Ability to perceive the visual spatial world accurately, to perform
transformations on these perceptions, and to recreate aspects of visual experience in the

absence of relevant stimuli - Architecture, Sculptor, Pilots, Navigators, Astronauts.



5. Body Movement / Kinesthetic: Ability to control one's body motions, use the body skilfully
for expressive as well as goal-directed purposes; ability to handle objects skilfully - Dancer,
Player, Gymnasts, and Athletes

6. Interpersonal: Ability to detect and respond appropriately to moods, temperaments,
motives of others (emotional Intelligence), Psychologists, Therapists, counsellors, Managers.
7. Intrapersonal (highly divergent): Ability to discriminate complex inner feelings and to use
these to guide one's own behavior, knowledge of one's own strengths, weaknesses, desires, and
intelligence - Self-actualized person with detailed and accurate self-knowledge, various
people-oriented careers.

8. Naturalistic: Ability to recognize the patterns found in nature, sensitivity to the features of
the natural world- Farmer, Landscaper, Biologist, and Botanist.

9. Existentialist: Ability to see the Big Picture of the human world by asking questions about

life, death, and the ultimate reality of human existence — Philosophical thinkers.

Types of Intelligence Tests

I. Individual Tests:

These tests can be administered individually (on a single testee) at a time. Administration,
scoring, and interpretation of individual tests require a trained and experienced examiner.
Individual tests have several advantages over group tests-the examiner can observe the testee’s
reaction very carefully, which he cannot do in group testing.

Individual tests are more suitable for young children, less experienced people, and those who
are emotionally disturbed. But individual tests have limited use and can be used with only a
few individuals; they are time-consuming and costly. They are commonly used in clinics. The

First individual test developed in France in 1905 by Binet was the Binet-Simon Scale.

II. Group Tests:

Group Tests are far commonly used than individual tests because of economy and
practicability. Group testing does not require highly trained and experienced examiners.
Scoring can be done easily, even by machines, with more objectivity. But group tests are less
suitable for children. Group tests originated in America during the First World War. The first
group tests were the Army Alpha (1917) and Army Beta (1919) developed by Arthur S Otis.
The Army Alpha test was a verbal test to be used with literates, and the Army Beta was a



performance test to be used with illiterates and those having language problems. Other popular
group tests are: The Otis-Lennon School Ability Test (1967), The Henmon-Nelson Tests
(1973), The Cognitive Ability Test (CAT) by Thorndike & Hagen (1982).

II1. Verbal Intelligence Tests:

Verbal Intelligence Tests are paper-pencil tests usually used with printed forms containing
questions or such other items, which are to be answered by the testee.

1. The 1905 Binet Simon Scale: This scale consisted of 30 items. It was for children up to 2
years old. This scale, however, was crude and still tentatively differentiated into age levels still;
it could serve a useful purpose in classifying subnormal children into idiots, imbeciles, and
morons in a more objective manner. This test of Binet was revised in 1908 and 1911.

2. The Stanford Binet Scales: After Binet's death in 1911, Terman amended this revision in
1916 at Stanford University. This Stanford Binet test was again revised by Terman and Merrill
in 1937, 60, 72, 86. The S B Scale is now in its 5th edition. There are different tests for children
aged of 2 to 18 years. Instead of calculating the 1Q, the calculation of DIQ was suggested in
1960 on a scale.

3. Wechsler Adult Intelligence Scale: In 1939, David Wechsler developed an intelligence test
to measure the intelligence of an adult individual (aged 10 to 60). It was a point scale rather
than age scale. Wechsler developed a family of tests for people at various age levels. These
tests include the Wechsler Adult Intelligence Scale (WAIS-IV-R, 1955, 198 1, 90, 91). In 1949
Wechsler prepared-Wechsler Intelligence Scale for Children (WISC-IV-R. 1949, 74), and the
Wechsler Preschool & Primary Scale of Intelligence (WPPSI-III 1967). These are all individual
tests and comprise separate verbal and performance subtests. Wechsler devised the DIQ

concept type of standard score in which IQ is expressed in standard deviation units.

IV. Non-Verbal Performance Intelligence Tests:

A performance test is one in which language is used only in the Instructions or not at all when
directions are given pantomime or orally. Performance tests have been devised to meet the
needs of testing certain groups of people, such as the deaf, the illiterates, the speech defectives,
the educationally backward, and the foreign-speaking people. In performance tests, subjects

are required to do something with objects.



These tests were first constructed as a substitute for verbal tests; however, they should be
regarded as supplements to verbal tests. The earliest known performance test was devised by
Healy and Farnald in 1911 to examine the intellectual levels and personality traits of juvenile
delinquents. The Pintner-Peterson scale was the first standardized performance test with

general norms.

Unit-111
Abnormal Psychology

Concept of Abnormality and Normality:

The phrases “normal” and “abnormal” are used to describe particular behaviours, sets of
behaviours, or patterns of behaviours, as well as thoughts feelings and traits that may be
biological or psychological. Normality and abnormality are determined by individual
perception and societal norms, as well as by factors such as age, gender, situation, and context.
Culture also has an impact on how normalcy and abnormality are perceived. Even within a
single culture, the meanings of these two phrases change in accordance with shifting societal

standards.
What is Normality?

The term “normality” describes actions that are common or expected in a group of people. It is
the condition of falling within the range of what is normal or expected. Being adaptable,
practical, and socially acceptable are characteristics of normal behaviour. It is behaviour that

enables people to successfully interact with their surroundings and meet their daily needs.
Abnormality

Abnormality is significant deviation from commonly accepted patterns of behaviour, emotions
or thoughts and which significantly interferes with an individual’s adaptation to important life

demands and often causes distress in the individual or in others.
= Common features of abnormality The four Ds”:
Four Ds:

1. Deviant: different, extreme, unusual, bizarre



2. Distressing: unpleasant and upsetting,

3. Dysfunctional: interfering with the person’s ability to conduct daily activities in a
constructive way

4. Dangerous: posing a risk to the person as well as others

5. Duration: The above-mentioned features must persist for a longer period of time.

Indicators of Abnormality:

David Rosenhan & Martin Seligman (1989) mentioned seven criteria which might be used to

label behaviour as “abnormal”:
1. Suffering:

If people suffer or experience psychological pain we consider this as indicative of abnormality.
Although suffering is an element of abnormality in many cases, it is neither a sufficient

condition nor even a necessary condition for us to consider something as abnormal.
2. Maladaptiveness:

Maladaptive behavior interferes with our well-being and with our ability to enjoy our work and
our relationships. However, not all disorders involve maladaptive behavior. A contract killer
takes someone’s life in return for payment. Is this behavior maladaptive? Not for him, because
it is the way he makes his living. We consider his behaviour abnormal, however, because it is

maladaptive for and toward society.
3. Statistical Deviancy:

The word abnormal literally means “away from the normal.” Genius is statistically rare.
However, we do not consider people with such uncommon talents to be abnormal in any way.
The common cold is certainly very common, but it is regarded as an illness. Intellectual
disability (which is statistically rare and represents a deviation from normal) is considered to
reflect abnormality. If something is statistically rare and undesirable (intellectual disability),
we are more likely to consider it abnormal than something that is statistically rare and highly

desirable (such as genius) In defining abnormality we make value judgments..

4. Violation of the Standards of Society:



When people fail to follow the conventional social and moral rules of their cultural group we
may consider their behavior abnormal. However social norms change over time. Moreover,
social norms differ between cultures. What is considered ‘normal’ in one culture may actually

be ‘abnormal’ in another.
5.Social Discomfort:

When someone violates a social rule, those around him or her may experience a sense of

discomfort or unease.
6.Irrationality and Unpredictability:

Although a little unconventionality may add some spice to life, there is a point at which we are
likely to consider a given unconventional behavior abnormal. A man who responds to voices

that do not exist in objective reality is behaving irrationally.
7.Dangerousness:

Someone who is a danger to him- or herself or to another person must be psychologically
abnormal. Is a soldier in battle that is killing enemies mentally il1? What about someone who
is an extremely bad driver? Both of these people may be a danger to others. Yet we would not
consider them to be mentally ill. Conversely, we cannot assume that someone diagnosed with
a mental disorder must be dangerous. Although mentally ill people do commit serious crimes,

serious crimes are also committed every day by people who have no signs of mental disorder.

Causes of Abnormality

In addition to the above facts, there are some causal factors that result in or lead to abnormality,

such as:
1. Biological Factors:

According to studies, several mental diseases are linked to an improper balance of

neurotransmitters, which are special chemicals in the brain.

Neurotransmitters facilitate communication between brain nerve cells. The brain may not
properly transmit messages if these chemicals are out of balance or not functioning properly,
which can result in symptoms of mental illness. Some mental problems have also been related

to other biological issues, such as flaws in or damage to specific brain regions.
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e Genetics (heredity): Since many mental illnesses run in families, having a family
member who has one, increases a person’s risk of getting one themselves. When several
genes combine with other variables, such as stress, abuse, or a traumatic experience, a
mental disorder can develop or be triggered in a person who has a hereditary

vulnerability to it.

o Infections: A number of infections have been associated with brain damage, the onset

of mental illness, or a worsening of the symptoms.

e Brain defects or injury: There has also been a connection between various mental

diseases and defects in or damage to specific parts of the brain.

e Prenatal damage: According to some research, birth trauma, such as a loss of oxygen
to the brain, or disruption of early foetal brain development may have a role in the

emergence of some diseases, including autism.

2. Psychological Factors:

Significant psychological trauma from childhood, such as emotional, physical, or sexual abuse,
or an important early loss, such as the death of a parent, neglect, and a lack of interpersonal
abilities are among the psychological elements that contribute to the development of mental

disorders.
3. Social Factors:

A person who is predisposed to mental disease may become unwell as a result of specific
stresses. A dysfunctional family, feelings of inadequacy, low self-esteem, anger, or loneliness,
shifting jobs or schools, societal or cultural expectations, and substance addiction by the

individual or the individual’s parents are a few examples of these stressors.
4. Cultural Factors:

Cultural elements like family background, religion, societal norms, and traditions have an

impact on mental health. These elements may affect a person’s mental health differently.

¢ Family Background— According to studies, those who come from families where there
has been a history of mental illness are more likely to experience mental health issues

themselves. This is partially brought about by genetics, but it also illustrates how
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families play a significant role in our early development. We learn to interact with our
family members for the first time, and they are extremely important in forming our
social and emotional abilities.

¢ Religion— Religion serves as a significant source of comfort and encouragement for
many people. It can offer a sense of belonging and community as well as a framework
for understanding the outside world. But religion can also lead to arguments and strain.
People who practise a minority religion may feel persecuted or alienated. It may be
challenging for those who were reared in religious homes to step away from their early
beliefs. And even those who feel comfortable with their belief system may discover that
its values are opposed to their mental health.

¢ Social Norms- Our mental health may be impacted by how we are expected to behave
in our culture. People are frequently encouraged to prioritise the needs of their family
or community over their own in collectivist cultures. This could result in a sense of self-
sacrifice that’s bad for mental health. People who always put others before themselves
may find it challenging to care for themselves, which might result in resentment or
burnout. People in individualistic societies are frequently expected to be independent
and self-sufficient.

e Traditions- Cultural norms can have an effect on mental health. Some customs, like
those centred on marriage or gender norms, may be harmful to mental health. Women
who are supposed to be submissive to their husbands, for instance, may be vulnerable
to domestic abuse. People who are restricted from marrying the person they love may
feel extremely depressed and alone. Other customs, like those centred on loss and

grieving, can be beneficial to mental health.
Mental disorder:

A mental disorderis a condition characterized by thoughts, feelings, and behaviors that
create dysfunction. Dysfunction means a disruption of a person’s ability to live their life
productively or in a way that impairs their relationships, ability to think clearly, communicate
with others, hold a job, or deal with stressful events. Psychopathology is the study of
psychological disorders, including their symptoms, etiology (i.e., their causes), and treatment.

The term psychopathology can also refer to the manifestation of a psychological disorder.

Mental disorders are a wide range of conditions that affect mood, thinking, and behavior, often

leading to significant distress and dysfunction.
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Symptoms
o Emotional instability (e.g., extreme sadness, anger)
o Distorted thinking and erratic behavior
o Withdrawal from social activities
o Difficulty in maintaining relationships
e Impaired daily functioning
Causes

Mental disorders often arise from a combination of genetic predisposition, chemical
imbalances in the brain, traumatic life events, and environmental influences. They can also be

linked to medical conditions or substance abuse.
Mental Health Professionals:

Mental health professionals are integral to our well-being, offering support across diverse
settings, such as hospitals, schools, communities, and online platforms. They specialize in areas
like child, family, and public health, providing essential services ranging from counseling to

crisis intervention.

These professionals undergo rigorous training, holding degrees in psychology, counseling, or
social work. Their expertise and dedication are crucial in addressing mental health needs,

highlighting their indispensable role in society.
Psychologists

Psychologists typically hold a doctoral degree like a Ph.D., Psy.D., and Ed.D., and they must

be licensed and pass general and state-specific board exams to practice.

Psychologists can be skilled in treating a range of mental health concerns, from depression to
relationship issues and trauma-related conditions like post-traumatic stress disorder (PTSD).
They can also assist with substance misuse disorders, eating disorders, and learning disabilities,
providing support to improve overall well-being. However, psychologists cannot prescribe

medication in most states.

Psychologists work in various settings, including private offices, hospitals, and schools, with

many now also offering online therapy services.



Psychiatrists

Psychiatrists are specialized doctors who diagnose, treat, and prevent mental, emotional, and
behavioral disorders using a combination of psychiatric medicine, physical exams, and lab
tests. They hold either a doctor of medicine (MD) degree or a doctor of osteopathic medicine

(DO) degree.

While general practice doctors can also prescribe medications for mental and emotional issues,

many individuals prefer to seek care from psychiatrists for more complex disorders.
Psychoanalyst

A psychoanalyst follows the theories and practice of Sigmund Freud by helping someone
explore their repressed or unconscious impulses, anxieties, and internal conflicts. This is done

through techniques like:
o free association
e dream interpretation
o analysis of resistance and transference

Psychoanalysis has its critics. But it’s valued by many for its ability to delve into deep
psychological and emotional issues that may underlie harmful behavioral patterns, often at a

subconscious level.
Understanding the language

Therapists, counselors, and psychologists all provide mental health support, but there are

differences in their education and focus:

o Therapists: This is a broad term that can refer to anyone providing therapy. Therapists
typically have a master’s degree and can help with a wide range of challenges, including

depression, anxiety, and relationship issues.

e Counselors: Typically, counselors have a master’s degree in counseling and focus on
specific areas, such as mental health counseling, school counseling, or career

counseling.

o Psychologists: Psychologists hold a doctoral degree (Ph.D. or Psy.D.) in psychology

and are trained to diagnose and treat various mental health disorders, including severe
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conditions like psychosis or personality disorders. They may also conduct

psychological testing and research.
Psychiatric nurse

Psychiatric nurses are registered nurses with specialized training in mental health, often holding
degrees such as a bachelor of science in nursing (BSN) or an associate degree in nursing
(ADN). They typically work in psychiatric hospitals, mental health clinics, correctional
facilities, and residential treatment centers. Additionally, they may work in private practice or

provide home-based care.

They build therapeutic relationships with clients, provide psychological therapy, administer
psychiatric medications, and manage challenging behaviors related to mental health conditions.
Psychiatric nurse practitioners can prescribe medications similar to psychiatrists when they’re

not available or cost-effective for an individual.
Psychotherapist

“Psychotherapist” is a broad term encompassing various mental health professionals, including
psychologists and therapists, who specifically provide psychotherapy—a form of “talking

therapy” aimed at enhancing mental health and overall well-being.

For instance, a psychologist using cognitive behavioral therapy (CBT) to treat someone with
obsessive-compulsive disorder (OCD) would be practicing psychotherapy. These professionals

typically hold advanced degrees in psychology, counseling, social work, or a related field.
Counselors

Counselors are mental health professionals who provide guidance and support to individuals,
couples, families, and groups. Distinct from therapists and psychologists, counselors typically
concentrate on addressing specific life challenges and providing practical solutions rather than
diagnosing and treating complex mental health disorders or deeply-rooted psychological

1ssues.

Counselors usually have a master’s degree in counseling or a related field; however, a
bachelor’s degree may be sufficient for certain counseling roles, such as those focused on

substance use disorders.

Here are some specific types of counselors:
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e Mental health counselor: Mental health counseloris a broad term for a licensed
professional who provides mental health counseling services, often focusing on specific
issues or populations. A mental health counselor might help you work through

challenges, such as grief, anger, or work and career problems.

o Family and marriage counselor: A family and marriage counselor specializes in
addressing common challenges that arise in family and marital relationships, such as
communication issues, conflict resolution, and parenting concerns. Their sessions are

goal-oriented, aiming to achieve practical solutions and improvements in relationships.

e Addiction counselor: An addiction counselor specializes in care for people with
problems like substance misuse, gambling, sexual addictions, or hoarding. They often
work in group settings, facilitating therapy sessions and offering strategies for recovery

and relapse prevention.

o Religious counselor: Religious counselors provide support in faith crises, marriage,
and family issues, incorporating spiritual views into mental health care. Often church

leaders, religious counselors have extensive training in both religion and mental health.
Art therapists

Art therapists are trained professionals who use the creative process — such as painting,
sculpting, or writing — to improve mental health and well-being. They typically hold a

master’s degree in art therapy or a related field.

ResearchTrusted Source indicates that art therapy, as a supplement to other evidence-based
therapies, may assist in treating various mental health conditions, including depression,
dementia, schizophrenia, and psychosis. Engaging in creative activities can boost self-esteem,

develop talents, and enhance self-sufficiency.

Art therapists work in various settings, including hospitals, mental health clinics, schools, and

private practice, providing a unique and valuable approach to mental health treatment.

Social workers

Social workers are professionals dedicated to helping individuals and communities with
personal and social challenges. They can be found in various settings, including public

agencies, hospitals, universities, and private practices.
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Their work involves addressing personal issues, disabilities, and social issues, such as
substance misuse, housing insecurity, and unemployment. Social workers also play a crucial

role in resolving family conflicts, including cases of domestic violence and child abuse.
There are many subtypes of social work. These can include:

e child, family, and school

o medical and public health

o mental health and substance use

To become a social worker, one typically needs a bachelor’s or master’s degree in social work,

along with relevant licensure or certification.

Unit-1V
Social Psychology
Meaning of Social Psychology

Social psychology is a branch of psychology that systematically studies how the presence of
others—whether real, imagined, or implied—influences an individual’s thoughts, feelings, and
behaviors. Unlike sociology, which focuses on groups and social structures, or general
psychology, which focuses on individual processes, social psychology emphasizes the dynamic

interaction between the person and the social environment.

A simple example is seen in everyday life: a student preparing for an exam alone may feel less
motivated, but when surrounded by peers who are actively studying, the same student may
experience increased motivation. This demonstrates that behavior is not only determined by

personal choices but also shaped by social influence.
Classic definition by Gordon Allport (1924):

“Social psychology is the scientific attempt to understand and explain how the thoughts,
feelings, and behavior of individuals are influenced by the actual, imagined, or implied

presence of others.”

This definition captures the essence of social psychology: even when physically alone, people
act in ways guided by social expectations (e.g., following traffic rules late at night when no one

is watching).



Nature of Social Psychology

1.

ScientificOrientation

Social psychology is empirical. It does not rely on intuition or personal opinion; instead,
it uses systematic observation, experiments, and statistical analysis. For example,
Solomon Asch’s conformity experiments showed how group pressure could lead

individuals to give incorrect answers even when the truth was obvious.

FocusonSocialBehavior
Social psychology emphasizes how people behave in social contexts. Topics include
attitude formation, prejudice, stereotyping, group behavior, prosocial acts (helping,

cooperation), and antisocial acts (aggression, bullying).

InteractionistApproach
Social psychology follows Kurt Lewin’s field theory: Behavior (B) = f(Person %
Environment). Both personal factors (traits, values, attitudes) and situational forces

(group pressure, norms, culture) interact to shape outcomes.

DynamicandEvolving
The field constantly adapts to societal changes. Early social psychology studied crowd
behavior and leadership, while today it addresses issues such as social media influence,

cyberbullying, and cultural diversity.

BridgingDiscipline

Social psychology connects psychology and sociology. While psychology emphasizes
individual mental processes and sociology emphasizes social structures, social
psychology links the two by studying how social structures impact individuals and vice

versa.

AppliedScience
Beyond theory, social psychology provides tools for solving real-world problems:
improving classroom learning, reducing workplace prejudice, designing health

campaigns, promoting communal harmony, and enhancing leadership effectiveness.

Scope of Social Psychology



The scope of social psychology is vast and interdisciplinary. It includes the following major

areas:
1. Social Cognition

o How individuals perceive, remember, and interpret information about

themselves and others.

o Example: Attribution theory explains whether people attribute failure to

personal incompetence or external circumstances.
2. Attitudes and Persuasion
o How beliefs and opinions are formed, maintained, and changed.

o Example: Advertising uses persuasion principles (credibility, attractiveness,

repetition) to change consumer behavior.
3. Social Influence
o Processes of conformity, compliance, and obedience.

o Example: Milgram’s obedience experiments demonstrated how ordinary people

follow authority, even against conscience.
4. Interpersonal Processes
o Attraction, love, aggression, cooperation, competition.

o Example: Studies on altruism show that helping behavior is influenced by

empathy, social norms, and situational cues.
5. Group Dynamics
o Group formation, leadership, decision-making, intergroup conflict.

o Example: Sherif’s Robbers Cave Experiment (1954) revealed how group

conflict arises from competition and can be reduced by cooperative goals.
6. Applied Fields
o Education: Teacher expectations and student performance.

o Health: Designing anti-smoking or vaccination campaigns.



o Law: Jury decision-making, eyewitness testimony, crime prevention.
o Industry and Organizations: Motivation, teamwork, leadership effectiveness.

o Community Life: Promoting communal harmony, reducing discrimination,

increasing civic engagement.

2. Person Perception and Social Perception

Perception is not a passive process of simply recording information; it is an active, interpretive
process shaped by both the perceiver and the context. In social psychology, person perception
refers to the processes involved in forming impressions about individuals, while social
perception extends to understanding broader social situations, roles, and group behavior. Both
processes are critical for navigating everyday interactions, as they help us predict others’

actions and adjust our behavior accordingly.
Person Perception
Definition

Person perception is the process by which we interpret and form impressions of other

individuals based on observable cues such as appearance, behavior, and communication.
Theories and Research
1. Asch’s Impression Formation (1946)

o Found that certain “central traits” (e.g., warm vs. cold) strongly influence

overall impression.

o For example, describing someone as intelligent, skillful, industrious, warm, and

determined creates a more positive impression than replacing “warm” with

“cold.”
2. Primacy and Recency Effects

o Primacy effect: First information dominates impression (important in job

interviews).

o Recency effect: Recent information sometimes overrides earlier judgments.



3. Implicit Personality Theories
o People assume certain traits cluster together.

o Example: If someone is “kind,” we may assume they are also “honest” or

“generous.”
4. Attribution Theories
o People attempt to explain others’ behavior by attributing causes.

o Heider’s Attribution Theory (1958): Behavior is attributed to internal

(dispositional) or external (situational) factors.

o Kelley’s Covariation Model (1967): We consider consensus, consistency,

distinctiveness to determine cause.
5. Biases in Person Perception
o Halo Effect: One positive trait influences total perception.
o Horn Effect: One negative trait dominates impression.
o Stereotyping: Generalizing traits based on group membership.

o Fundamental Attribution Error: Overestimating personal factors,

underestimating situational ones.
Applications of Person Perception

e Education: Teachers’ initial impressions affect student outcomes (Rosenthal &

Jacobson’s Pygmalion effect).

e Workplace: Managers may promote employees based on perceived loyalty rather than

actual performance.

o Healthcare: Doctors’ judgments about patients are influenced by non-verbal cues and

stereotypes.
o Legal Field: Eyewitness reliability is affected by perceptual biases.
Social Perception

Definition



Social perception refers to the way people understand social roles, norms, relationships, and

broader social contexts. It extends beyond individuals to groups and cultural patterns.
Theories and Contributions
1. Attribution Theories

o Weiner’s Attribution Model (1985): Explains success/failure by locus

(internal/external), stability (stable/unstable), and controllability.

o Example: A student may fail because of lack of ability (internal, stable) or

because of illness (external, unstable).
2. Role Schemas and Social Scripts
o People use mental frameworks to interpret social situations.

o Example: A “teacher” role schema includes expectations of authority, guidance,

and discipline.
3. Social Categorization and Stereotyping

o Tajfel’s Social Identity Theory (1979): We categorize people into in-groups

and out-groups, which influences perception and behavior.

o Example: Sports fans may perceive rival teams negatively regardless of

individual players’ behavior.
4. Non-Verbal and Contextual Cues in Social Perception

o Group settings, tone of communication, and cultural symbols affect how

situations are understood.
Errors in Social Perception
o Self-Serving Bias: Attributing success to self, failure to environment.

e Actor-Observer Bias: Interpreting our own behavior as situational but others’ as

dispositional.
o Confirmation Bias: Seeking information that confirms pre-existing beliefs.

Applications of Social Perception



1. Education: Teachers interpret student performance through social expectations (e.g.,

gender or caste stereotypes in Indian classrooms).

2. Politics: Public perception of leaders is influenced by both individual charisma and

group identity.
3. Workplace: Gender roles and cultural stereotypes shape professional interactions.

4. Media: Advertisements and films influence social perceptions of beauty, success, and

morality.

5. Intergroup Relations: Misperceptions between religious, ethnic, or national groups

often lead to conflict.
Comparative Reflection: Person vs. Social Perception
e Person Perception: Focuses on individual-level judgments.
e Social Perception: Broader, involving social roles, groups, and cultural contexts.

o Both are interconnected, as impressions of individuals are shaped by social categories,

and social understanding is built upon judgments of individuals.

3. Role of Non-Verbal Cues in Social Perception

Communication is not limited to words; in fact, research suggests that a significant portion of
interpersonal communication is non-verbal. According to Albert Mehrabian’s classic study,
when conveying feelings and attitudes, 55% of communication comes from facial
expressions, 38% from tone of voice, and only 7% from actual words. Although the exact

percentages are debated, the finding highlights the dominant role of non-verbal cues.

In social psychology, non-verbal cues—such as body language, eye contact, facial expressions,
gestures, tone, and even silence—play a central role in how we perceive others and interpret
social situations. They often provide more genuine insight than verbal communication, as they

are harder to control or fake consistently.
Types of Non-Verbal Cues

1. Facial Expressions



e Universally recognized (Ekman, 1970) across cultures for basic emotions: happiness,

sadness, anger, fear, surprise, and disgust.

e A smile may indicate friendliness, but subtle micro-expressions can reveal hidden

feelings.
2. Eye Contact and Gaze
e Maintains connection, signals confidence, and regulates flow of conversation.

o Too much eye contact may be seen as aggressive; too little may suggest dishonesty or

lack of interest.

3. Gestures and Posture

e Open gestures and upright posture convey confidence and positivity.

e Crossed arms or turning away may signal defensiveness or disinterest.

e Cultural differences matter: e.g., nodding means “yes” in India but “no” in Bulgaria.
4. Para linguistics (Tone, Pitch, Speed of Voice)

e Sarcasm, authority, and affection are communicated through tone rather than words.

e A calm tone de-escalates conflict; a harsh tone can escalate it even if words are polite.
5. Proxemics (Use of Personal Space)

e Edward Hall (1966) identified four zones: intimate, personal, social, and public

distance.
o Standing too close can create discomfort; too far may signal detachment.
6. Appearance and Dress
o First impressions often depend on attire and grooming.
o In professional settings, formal clothing increases perceived competence.
7. Touch (Haptics)
e A handshake, pat on the back, or supportive touch conveys warmth and trust.

o However, appropriateness is culture- and context-dependent.



Psychological Functions of Non-Verbal Cues
1. Regulating Interaction
o Non-verbal signals control when to speak, pause, or end conversation.
o Example: Nodding to encourage someone to continue speaking.
2. Expressing Emotions

o Emotions like anger or joy are more reliably communicated through expressions

than words.
3. Providing Feedback
o Teachers gauge student understanding through facial reactions.
o Managers interpret employee engagement by observing posture and attention.
4. Substituting or Contradicting Verbal Messages
o A thumbs-up may substitute for verbal approval.
o Mixed signals (smiling while criticizing) confuse perception.
Errors and Biases in Interpreting Non-Verbal Cues
1. Cultural Misinterpretation

o Example: Direct eye contact is respectful in Western cultures but may be seen

as rude in some Asian contexts.
2. Overgeneralization
o Assuming one gesture always means the same thing.
3. Deception Detection Errors

o People believe they can detect lies through non-verbal cues, but accuracy is

usually low.
Applications of Non-Verbal Cues

1. Education



o Teachers’ body language affects classroom atmosphere.
o Students’ expressions signal comprehension or confusion.
2. Workplace
o Job interviews rely heavily on eye contact, handshake, and dress.
o Leaders use confident posture and tone to inspire teams.
3. Healthcare
o Doctors’ empathy is conveyed through tone and attentive posture.
o Patients often rely on doctors’ non-verbal reassurance.
4. Law and Policing
o Witness credibility often judged by body language (though not always reliable).
5. Interpersonal Relationships

o Romantic attraction, parental bonding, and friendships rely heavily on subtle

non-verbal cues.
4. Perceiver’s Characteristics and Their Influence on Social Perception

Perception is not just about the target (the person being observed); it is also shaped by the
perceiver (the one forming the impression). In social psychology, the characteristics of the
perceiver—such as their personality, mood, motivation, values, cultural background, and past
experiences—play a decisive role in how they interpret social information. This explains why

two people can perceive the same individual or situation in completely different ways.
Major Perceiver Characteristics
1. Personality Traits

e Authoritarian Personality (Adorno, 1950): More likely to stereotype and judge
harshly.

e Open-Mindedness vs. Closed-Mindedness: Open-minded individuals are more

tolerant and accurate in perception.

e Agreeableness (Big Five trait): Leads to perceiving others as warmer and kinder.



2. Motivation and Goals
e Current needs shape perception.
o Example: A hungry person notices food cues more quickly.

o In workplaces, a manager aiming for productivity may perceive employees’ casual talk

as “wasting time,” while another may see it as “team bonding.”
3. Mood and Emotional State
e Positive mood — positive impressions (mood-congruence effect).
e Negative mood — more critical judgments.
o Example: Teachers in a good mood may rate students’ performance more favorably.
4. Past Experiences
e Previous encounters shape expectations.

e If someone has been cheated before, they may interpret even honest behavior with

suspicion.
5. Cultural and Social Background
e Collectivist cultures (e.g., India, Japan): More likely to consider situational factors.

o Individualist cultures (e.g., USA): More likely to make dispositional attributions

(fundamental attribution error).
6. Values and Beliefs
o Religious or moral values strongly influence how behavior is interpreted.

o Example: Drinking alcohol may be seen as acceptable in one cultural group but negative

in another.
7. Stereotypes and Prejudices
e Preconceived beliefs about groups (gender, caste, race, age) distort perception.

o Example: A teacher expecting boys to perform better in math may unconsciously give

them more attention.

8. Cognitive Capacity and Attention



e Perceivers with higher attention and cognitive skills are less prone to errors.
o Fatigue or overload increases reliance on stereotypes.

Errors Arising from Perceiver’s Characteristics
1. Projection: Attributing one’s own feelings to others.
2. Stereotyping: Judging based on group membership rather than individuality.
3. Halo/Horn Effect: One trait shaping entire impression.

4. Selective Perception: Paying attention only to information that confirms pre-existing

beliefs.
Applications in Real Life
1. Education
o Teachers’ biases and moods influence grading and student treatment.
o High expectations may enhance performance (Pygmalion effect).
2. Workplace
o Recruiters’ cultural background and personal values influence hiring decisions.
o Leaders’ motivational goals shape how they interpret employee behavior.
3. Healthcare
o Doctors’ cultural background and personal beliefs may influence patient care.
4. Intergroup Relations
o Prejudices based on caste, religion, or ethnicity influence social harmony.
o Perceiver’s openness reduces conflict.
Strategies to Reduce Bias in Perception
e Awareness Training: Becoming conscious of personal biases.
o Perspective-Taking: Putting oneself in the other’s position.
o Structured Evaluation Systems: Reducing subjectivity in workplaces and classrooms.

e Mindfulness: Improves attention and reduces automatic stereotyping.



5. Role of Ongoing Interaction in Social Perception

Social perception is not a one-time event; it is a dynamic and continuous process. Our
impressions of others evolve over time through ongoing interactions. First impressions may be
powerful, but repeated contact allows us to confirm, modify, or even completely change our
initial judgments. Thus, ongoing interaction plays a vital role in shaping accurate and stable

social perceptions.
The Dynamic Nature of Interaction
1. First Impressions vs. Later Interactions

o First impressions are quick (formed within seconds), but ongoing interaction

provides more data to refine them.

o Example: A student perceived as “shy” in the first class may later be seen as

“confident” after participating actively.
2. Feedback Loops

o Social perception is reciprocal—how we perceive others influences how we

treat them, which in turn influences their response.

o Example: If a teacher perceives a student as hardworking and gives
encouragement, the student performs better, reinforcing the perception (self-

fulfilling prophecy).
3. Consistency and Change
o People look for consistency in behavior across situations.

o If ongoing interaction reveals inconsistency (e.g., someone friendly in public

but rude in private), perceptions are adjusted.
Theories and Concepts
1. Symbolic Interactionism (Mead, 1934)
e Self and society are constructed through repeated social interactions.
e We perceive others not just as individuals but as role-players in social contexts.

2. Looking-Glass Self (Cooley, 1902)



e People shape their self-concept based on how they believe others perceive them.
e Interaction thus affects not only perception of others but also self-perception.

3. Attribution in Ongoing Interactions
o With repeated contact, we attribute behavior more accurately.

o Example: A co-worker late once may be excused (situational factor), but repeated

lateness may be judged as irresponsibility (dispositional factor).
4. Social Exchange Theory (Homans, 1958)
o Perceptions evolve through cost-benefit analyses in relationships.

e Ongoing interactions determine whether relationships are perceived as fair, supportive,

or exploitative.
5. Interdependence and Group Dynamics

e Sherif’s Robbers Cave Experiment (1954): Group interactions shaped in-group and

out-group perceptions, but cooperative tasks reduced hostility.
Factors Affecting Perceptions in Ongoing Interactions

1. Communication Style
o Clear, respectful communication fosters positive impressions.
o Miscommunication may damage relationships.

2. Trust and Reliability
o Trust builds gradually with consistent behavior.
o Broken trust reshapes perception negatively.

3. Cultural and Social Norms
o In collectivist cultures, ongoing interaction emphasizes group harmony.
o Inindividualist cultures, interactions emphasize personal achievement.

4. Conflict and Resolution



o How conflicts are handled in repeated interactions strongly shapes long-term

impressions.
Applications
1. Education

o Teachers’ long-term interactions with students provide deeper insights than

initial impressions.
o Peer interactions shape social perception of competence and popularity.
2. Workplace

o Manager-employee relationships evolve through performance, feedback, and

trust-building.
o Team dynamics depend on ongoing interactions, not just resumes or interviews.
3. Healthcare
o Doctor-patient trust builds across repeated consultations.
o Perceptions of empathy and competence are reinforced over time.
4. Interpersonal Relationships

o Friendships and romantic relationships develop deeper trust and understanding

through continuous interaction.

o Negative ongoing interactions (criticism, neglect) reshape perceptions and

weaken bonds.
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o ST 3HA aFa i AT Anhed 3naegs =18 g

o I TafTr Ay &7 & W vt & v sugFa g § o e RFeEnt
3R sraast # AfE T @ gH A H GaTH AL |

Uik adlea fafe:

.- g ¢ fafr ¥ e et wigfas oA F saagr &1 warfea 3k sxafeua
e fRar ST g1

o TP 3YINT SETell IT &7 HAEAT H SATART & STTER FT JEITA hlol H
fRa ST TR g

. FAAGTAS 5T AT FT 9I9RT a9 aRd § I @97 30 R A, A & AgeT
A, T H IT FRATET & g1d ¢l

Hqlhed H FEHAT FT AGT:
o 3T T 3H AT & Ig GTS &IdT & b c¥agR &l fAar Iar Amr sv|

. WEUEEF Res-t@ar adwar gAfad adr § 3R e et a1
TH-gE & HaarEAl 1 g FE B AT &ar B



o S YSATel ¥§ GARET A & AT 3maege ¢ % adies e i
I &f, AL Uh IfFd A g fed dh IRome qa gl

yRfae [Jfer

gl ™/ &1 ge@ 3« 39 werememr H fRIm Srar §
I ol cafdd & c¥der a1 &fAar &1 AafRa aRfeufaat &7 saaea & &
fafer &

sOH T N forar Srar &, st o 3rcafas Aafa 3tk g s O =) &
3delleheT Y T fshaT B

e fafer &1 3qae

WANT @RI HRUL-YNTE O @EY R FHAST oM ThaT gl
5H A & T FRE # FATsia IRads o1 Sdr § 3R d@r Jrdr § & gder
T HRPI G FIT THG 93T &l

o S SIFT JINET AT &, 39 YARTRdT gl e gl
o o/ g afFa oT 99T AT Srar €, 9 AW sgarar g

T Y giRaT:

1. AT T YgA:

o ST HI YBIHIT Ueh FHETT gl ¢, 37 ar a1 318 =X & o
S| Heer &1 HEqTT HEGT g

2. 9RFeger:

o Ig Teh HAAT I e 8, Sl &7 H Ugel & Hislg Al T MR
gidr Bl



o W T dcT g § S geer g &
o @ YR & T BId &:
Fadq W:
o s gerar 3k foafa e g

fslk =

Ig 3 SYAER I AT § S TaAT T & IR & 3HdR
qeeld &

4. Faerem 3T gfafea

o TYAER I YIhfdeh T { gl FT SAAR A6l hT ST, Sfeh Jasrar
T X & &gt Afda & S g

o S gfafFar gy &, 98 3aoer ¥ '@« g gl

YARIcAS ETTT &Y U

a. fa=or a9E:

« I UH HA IMUR Vel Al g, [S0d TaNcas Hg 1 geelad o=
ST 2

. 3H UHAE P FI§ IYAR eI GAT AT
b. YARICHS HHE:

. U I8 TAE BT § O WANeA® 3UER A Ser ¥

oI HeAThIUT:

. e A & g9 3T 3TaTH ¢
o AGRGF FH:
o TEH SAUEAT & g HeET dH e Al Ao § I S |



o e | LT I, A 9 qEIEr AHAT FEelleT &l
« I agReF oA gHe 3TaeTH B g

o

He-helT GAEThAT Teh WH FHE T T Tl § AR B 38 9797 &
fFqa a1 vfafafes weEt W dgrar 2l

o YA & &€, IRUMAT FT TR FIR—T AT ¢ 3R sy @AswreT Sar 2

HaTe:
1. o7 oRfeufa & coaer & sieaws @11 & a8 s FRa e B
2. gaft gl FRHT W qUT =0T Hera FET @i
3. Wl YR F SIER W YT F8I fohT ST Hehl |
4. I T yaRremar $r AT wdr & 30 g7 #EN @ B
5. 39 fafr @ g1 srawea sgfFaal 1 THFER AL Ser FEd|

g (Merits):
1. 0% qRomH gease 3 @ g

2. 9RUMAT T FEATHF T A T fhar Siar g, 568 ol 3R faeeryor
AT T gl &

3. 3=y Arerehcll SHY FANRT FT GURT IRUMAT 1 Fegar A Yiee w G ¢
4. 38 A CanT faeawelT FROT-Yea Haer TAT U ST Hhd &
D. ¥ ¥<3t (sfasr) fafer:

g femeir safad FT feqa quist grer gl
g Ao FrauEqds saeea ar straie Aadenfas et @ smenRa &
T &



S chidd & TG, U, Fedaral, Igeral, Faul AR st & S ARy
AT & Tl &, ST ITFT & IR Pl THSIS H FAeg al ¢l

o &g TS AT wrhr gg de AfFa fr AT W IR g § 3R o
AT fordll HAEAT T HHASH H Hedd HAgedqOr A STt |

. df% g ffT =afFaar | FRa gl §, 3afdv 38 IR W AT SFa@8R
HT FHATAHIOT (generalization) A&l HAT ST ThdT|

P LGICGIREICR

yReAT sar HAGOT 3l Teh 3YHIOT gl
Ig U Ul AT § {9 AegA @ quneAs 3R ATECHS Gl YhR & ST Uehd
fow ST @ g

UeATdell H U ATad HF & &8 9T ©F IT <39 U 8Id &1 3TEAr Fl Sog
C - GE] Lo a HTAT grar gl
ST geATael ST g@RT SSlt STl §, 3R WY g A S, o 38 AT yeaATEen

gl ST g

75 AfY a9 [AAY T T AT gl § 9 98 TR W AS8TT Flad T 3TIThT
gl

TF JHT MRATEe IR A F AT e & 9y qEw [y
1. G U
o AR & YhR T g Hehell &
o WRa:
- ToEd yee AR, o 3R qa HuiRa gid 8l

- 3 o AT @9 & 3R Ioear & safFaea feoqoft @y
TS FH EIe &



o m
- SHH AMYFdl A hdd Th HHATT HARRCST GIr Jar g f&
g YR I FATFARRT TR

- AR 9T g T dF AET gl
TRT geaATel W 3R faeayor & & g &1

2. 99T FT FH:

o 9T FT A Tooe AR aifFs g g
o T TR T @Y 9T § HIY ITRGIAT I AR & FAS H 3= Tifeel

o IR Y aga Hecaqor g § Fifh ¥ Ieer i 4ron dR 3T H
T L &

3T YAl &

. wgd e T 9 SR STefel arel 99T

o TP IFderd a1 o Taelr ueat

3. gt &1 AT 3T eareg T
o TS U TS IR FAF gl AU
o 92T fasuer gl @feT 3R wew fRufa &1 gfafafsa #i

o YT IS, WHHA A, 3 gl T 3R U FAT H had tH AER
SgaFd B

o d IWEEr Y W F T gl A

AT :

1. I Ot g 3uaeh § S9 3aicerar aer 3t ggan



2. 7g fafg a=feh @dt &, Fife ueat & oRTEAfT 3gaR aqer agt s
e

3. T YAl & 3R |feTy AT IR & FHhd ¢
4. 3 @ & dr FRufa & e w11 HioT giar g
5. Ig SAelell HideT gIaT ¢ foF e areaa & gfafafes & ar =41

CIERIL
1. SI9 3 997 81l &, o I8 AfYr s w0 & Rrered g 8
2. SHHA WIETcHRFdT HT YA el il
3. FEETA3 F WT-FAFI 3R & & v wdica wwg A 2

4. 9% AHAT FH 3T fFAT I TR 8, rE IRomH HUE e iR
SRHE o7 &

Hratchr_fafer:

g fafr & & cafFaar & @i ycgar #AI@F Fa| carr a1 v fFar Srar g
3H "gcgaT "iaTchr fafg" o Fer Srar g

o TITFAId IT&TTch:

HIETThRehdT ediad & W JHA-THS Aol 99T IO gl

e YcU&T HI&TIchX:
STTRT A1 §afdd @ia & 9red Fr I g, AT T & I 9 Mgl AT
(intensive investigation) &I 3TaeISdr &dr &l

o YUl HI&TIch:
9 GafOg IfFd @ 9 0T o &, a9 394 IR H SR {Wo drel
3= cafFadl & W qF o €l




AT F TFKR:

a. WA ATETwR:

. 3 gEAuiRa e 3R AWRIGa ReifEr awiie H1 3981 Far s
. weE H Uil w7 7 F&d & g1 S g

b. IEfAT HIETHR:

. I Of s=fish g B

o U Ugor ¥ AUIRA FA&T gld, 3R AreficdRapdr & 9T & e Hl dgelet
qT BT T TIIIAT @ B

o SR @ RS A THT o 38 YoIal T Tacaar gial & o T anfde Hger
¢ 3 = 74T

olchdloT;

9

SEY IR AT JoAAT FIAT HSA g1 Tohell § AR TA2eiwor o Ffeer g B
37T YR & HIETHR:
i. PIhES ATETTcPI:
o« 3Ed forell Raflrse repera 3R 38d wong W AT Higd fRar S Bl
« Ig ACIA: INEeqr ST w3 & v 3uer fmar s g
o TF FWRAT WREHER $T Th 97T GHR ¢
ii. Fellfldhel HIETHR:
. SHH AfFa A wraens, SRomst R Sae epEl W eI e S B

o TIETchRdT shddl [T HT diddad & v Ncqfed Fiar &, a1 31 uea
9l

iii. A-FAdATHF ATATTHR:

o SHH AWURAl Th 3Ed HI g HI AT g, dife AT 39 fGOR,
HrgaTe, faRarw 3R giewIor ot saed Y dah|




e
1. g5 fafer sga A M &< &1
2. WETcHRSAT 3R IETET Gl HT qalag STl I Fad HT Fehell &
3. T STCIAT 9o el & FHhd|
4. I AT g7 aQaF arelt g &

5. IAIEIAT ATeTlchehdl & 3UieAfa & FfA-3cafgd 1T Fedfad ISR
off & TP B

6. mmmm,qﬁmaﬁtqﬁﬁma’g’aaﬁam%l

g

1. IfFd & TR H MEAE W AR ITCT I ST Tohall o

2. fawg &1 geasfA, s Ik Afdw Rufa & av & yoger Swelr Ao
gl

3. OFd & WHY ATFdca HT Hodichod 8 o

4. g R ATCIAT Pl 3YANT HL FFd Pl Sgal THST ST TohelT gl

gdator fAfer:

Ig faftr 93t dear & IfFaal & wRAEell $RaET AT FRIHFR AFT 39 Heforal,
gfSeaiont a1 faaRY 7 STl 9Iod el & 39T $r Sl Bl

3CTEX0T & foT:
. TR PUR, WfiF UR, @ 7@ Aderar a7,
o 3UNFAT 3cutel W gfafFa,

. TAELY @t UaER,



o UEAAF 9,
o T At W R, e

o T & AT dF TR-9R fFT a0 § AP FEAF AGT A Sgaad
g far o TF|

Ife gdetor wrauTqaF fHar ST ar I8 At @ qEiAeT Yee X Hehdl
gl

AANSAT HT FREA

AANTIAT & &7 Sl AfHeT 3U-8A1 aRT FAST ST bl g, S HAATIAT &
3¢l I G A T AT Hd o

1. RE FRAE:
ATAT Sia Sifds gid &1 §ART SgagR gAR R T T 3R iR
gfsha3ft & ganfaa gar §1 33 arEr & SF-FARE-AAT Fgd &1 Ja-
HARREY Ig 9T R Hohd & b ARTSE & Ay &t ik St & 5
IR W1 7 ST & G §, AT gART AG3HT 3R fohamsit & i &4
e g

2. RFmcas AR
SH oTEr & Ig MY THAT S & R e ShaeT & e F Fefaa @
¢ — THTGEAT & I F TAue, FhANrawAr MR geuraedr dw| faemacas
FelldATieleh TaRataeaTeral, 3rEqcrel, cFaaml, M- Hgl 3N
WHRT THfATT F T R &1 T WA Sdi & MY & o9 gl & 3R
ATAT-Tar A Tog a0 & & T 39 a<al f 59 IR Acg N Tohd gl

3. cgFded AMNTAAT:
Ig AT FiFd & SoH @ Hcg de AA-[OdT, HS-I61, A1, Tho!, HATST




AR GERA & gral A Tg adlch ¢ b e & ¥agR # &R 3R
UREce H8 g &1 b erar, Ig 37 fIAW ot T o St HIeh g S
Teh ShTod & cTagN &l g U 3feldl §alld g

. TR AAI AT

g ¢@dl § o Aelaenare T 3R ARING FART a1 1 H4 3 ¢
T AAId AN 3T TARLT I d10 W@ 3R TIET IIgRI i
qcaTfed el (SI STATH HLaAT, 3TON HGd) dUT gifiehReh SIdgRT (S8
YHIT, Hleeh gedl I 39NN, NI W) S Aehel T EITT T &

Ig A T, FEELT SWHTS TOTTSl T Hedihe el IR FuRA &, 3R
3Tl T 3T TARLT I3 H HH I gl

. dAerfaew A

Ig faafed cadgR & #Fedishel 3R 3UAR F AT g1 FS oeT Al ©
foh I Yot Fth W gU 30 ( & g IIRIET0T GarT siger ST &hel &,
SIdieh 3T TE AT g [ $T ARG GHRI & NS SAfash 3uR g 8|
3R R 3T AATES TARLT AR & 1T A FF A

. ALY AMNSAR:

I5 FEgd: A, e, R FIR FAST @ F3 Aeal W Had &
WAL FAdATAS STEAT T Tg TG S & [ H JHEN eI A 3R
dieT & B 3oTeh [T 3G g1 Hehol 81 I AR HANSS AT A
e A &, TITY Shiaardiel, e 3R HaacHs Scarar T HTT g
gl

g% IHolldl, I ehiaaal S A, e, AR gfdded Uit 1 geor
I g, ddT IIRaiRe d Jarfge WA off :d g1




7. df@w FfRAE:
g ar@r #H e ¥ gafta gl @urone enfAe gar § S oo,
&[T, eafdded, QEhR d &3, Hell HHR, IU&TY, fAeTehl & ehidccd
IUI & 3MUR G 3eTeht EaTcll, BIF-fAeTh Ty, giveahior 3|
BTET T 3UATSY &l ATTA & foIv gemv Bomsa & 6 enfaer &1 sas
faRed, ToTsA FF 30 diE dIR Helr fob H@ar g<ar & fov JTs
3R 3mEE § EE
Afaiss FAGIAAT TafAs va AreafAs facaredr #, 9w fer & e
3R gdaeor #, et & UfNET H, ICITT FfSASAT arer BET F ATHT
H 3R el i FAT AT oG IS H FAEN @ dTel BT hl Hediehe]
el H g g g

8. wAIfI® AMAAT:
Ig MY T ¢ 6 F§ GATS IFadr & giecenion, SRom3f, HR FaenT
I THITA Il §1 GANT eTagR A% edidcled 3R AT Ewe=m &
It &; Ao 3R qafaReiy aRfeufaat o gary ar, semrer 3R
foramatt ar wenfaa s €
AT AdldAloleh G & T, Hg WO, THAG 311G &1 qIeTor
A &1 I AT qararg, B, Fuv, gEadr, Sodier 3R o el
TeA3 FT HETTA A & g AR FIHAISR FAAATIoTeh Dlels,
farafacaredl 3R 37 Harsal # HRRAT g1 2l

9. AMteAfrw R HareATTHS AR :
SH &9 H AITAAT HI 3UINET adT e AR TIPRT TEAT & JaeeT
(management), HFEART GRI&TUT, T S HIREN, IHdRe TFIR FURS,
FAANT RAY, oA fqaE) o F7 < MG A fohar Srar g
38 RE, TIGaATcHS AR A ew a3t # FH e arell Hr AT Helrg
& ATI-HTY 3% cTdgR Ud HA-FSTAT & HAIdATTeIeh FHET &1 T &It
@M ST g




10. 9@ IR
I I &1 g8 aar & SHd Faer, 3epsfa, e, @ snfe fshamsit
W dTfee gReHioT o] fhar ST gl
Wmﬂﬁmaﬁq@ﬁmﬂmﬁm@m?%mﬁm
AA® FI S QIIAT, ST, T BT, AT o 3nfe enfder g1
JIRTcHS HAAIdATTeIeh JHFAT TAITRTAT F AR H FATTGT FHT 3T
gl

1. 9aferor AAfaAn:
Ig ol 3R 37 AATSIF Td Hifded arderoT & i JRIFAET W) SR
e &1 3eeR0T & AU, SEar gelcd 3R IRIE, €afad JeuuT & geusa,
1S 1 Shaardel W wsra 3nfe|

12.Afemst i AFTRE:
Ig ARGt & c¥agR 3R e & AMdTaw el W e ¥ s@H
Jicfeter mfder §: A3 o gl arer e, foler figemma, gt 3R
A3t & ATEASH T TXTATcHD 3ART ST THGEAT, gTATT FI STdgR T
UHIE, Fholdl &l 377, AR f&Affe Iucrfctrat & Afgensit H qes & el

13.9d U9 SATH HAAGAT:
g LA T © Tob GIOM T Woll H AT AR §, Well & FANSS
Tge3il T Hecd, R ARG ATAT S TieTor &1 A@AfRAr 9w e,
gIY-311g FH-ad, 819, o], [aAatead 3nfe 7 ARt #1 gdeag
Y PIH FICA g

14. GAECHS AATQA:
gHT 55 Necree fAquidl 1 FaAEAcHS gitehior # gt S €1 I8



A AT §, dlieh SN AfETseh HI IeTaae gfhan I8 3dgfee,
Golel, HEA-HATUTA T g dlleh & FHSAT ST Fh| 3H Thel & [@eeid
Usas e 3N Sl el S AAfae @@ @ 53 g

UNIT-II

92 & aRuT

(S (Intelligence) T Sfed AMRIG TgdT &, S dfad &I AieH, THH, TRa, syl 9
T UT A, GHATST DI 8 B 3R AR & AR IHa B H e Freht
2| I8 Pad QeI 1 3ebTe e T do T el gid), sfees 399 dbiiddT, doHrsc,
fyofer T, AR e SiR AT T ok &g Hft Sfeferd g & | Wechsler
& IR, “FfG e DI THIT &HdT & oY 98 Ie=aYUl B Il §, dlih® U
Trardr 8 SR aTaraRur I guTet &1 Fuedt § 17 g &1 Yot faftrs aasnfe asteror
& T1eEH Y foan ST &, o 1Q Tier uHw § |

ICEK:T] Rrgia (Binet’s Theory)

Alfred Binet - §fg &1 Uep fabra=iier AR Ufbar AT 35 AHRI® 31 (Mental
Age) BT SAURTN UFKId b1, ST YR TR I51 Ugell §fes UTRI&UT [dep R fobam| 371
I T D1 Ve saadmarsil &1 UgaH &A1 o, 7 fb 3% avffgpd &l fame-
U Whd A 1Q i g W, T §18 H Lewis Terman = YRNTYT B Stanford-Binet TRI&T0T
g | fome &1 2@ a8 o1 i §fS fRR 72 g1, afess srgua SR snam ¥ fasfid
CARCIRSE K]

TfigAq &1 fg-ore Rrgia (Spearman’s Two-Factor Theory)

I TeRAA (Charles Spearman) Ueh Ui faifear THiaT® A e @@ (Intelligence)
o 3T § Agayqul It faarl I 1904 F §fg &1 fg-gcdh Rigia uedd fovar, ford
“Two-Factor Theory of Intelligence” Hgl ST ¢ | T8 RIGid gfa Pt WA B THIA BT
TH T T T



AT & SR, farddt oft AR &rf & ) UhR & ged B Hd o

1. HHTA YCd (General Factor — ‘g’)
2. ﬁﬁTE' YD (Specific Factor — ¢s”)

1. gTHTI Y (“g’ Factor)

Ig 98 WIHITHS AHRIE Wi § o 9ot TR & sifged ol § 90 &9 S S
AT gl ‘g’ WaeR Afad &I THT HHRIS G&dl DI G ¢ IEeR0: Al Py
et 70T, HIWT 3R dHhfad | 35T YR HRdl &, df SUh] HRU ITD] I
‘g’ Trae 8 Ul 8| Spearman A 39 i BT Hd SMYR HHT 3R &gl for g8 it
AR Braf § drer AT B |

2. falRy gew (‘s’ Factor)

g Ud® H1 & forw ARy ARy &AdT 8t 81 SST8xT: 0 89 B & o
3o RIS &7 (s°) =T, Safs o §HT U 31T 5* aer W AR Frar 3|
TS B T S-S <5’ e 8d ], S 39 B & faAy 77T & SR g
gl

THRAT 7 3 Rygid &) e’ faRaAYT (Factor Analysis) 9T IiRIH T db-il &
ey 3 g foar| 39 ddb-ie I 35 fafte amfle wiemn o ol gg-dey
(correlation) BT fARTUT faram 3R mn fos Taft uteroll & ves Wm0 dd () Bl &,
Safe A% # $ ARy dd (s7) T 8l 81

YT BT UTYfid AaERe agdar Rrgia (Thurstone’s PMA Theory)

T8 U, Y¥H (Louis L. Thurstone) U TR MR AHIqAS & 67 gfa &1 &
TG YheoHT & FU & <@ 3614 WRAA & fg-ges Rigid ®1 Tara-T ed gu
1938 T UTffres AR TRgdr RIGId (Primary Mental Abilities — PMA Theory) WRd fbaT |
YT BT AT U1 6 §fg Had T T <’ Thaex I el AT S Gabalt, dfess I8 o5




W AFRTS &mdTsll BT 9w Bl § | 3761+ thaex [ARANU] B ddb-1d B SN B
T U HHRIS Jgdisl &1 ggaH &1, o 31+ Wdfie AT araard w8l 3 &
sq T (Verbal Comprehension), Xe& UdTE (Word Fluency), & Il (Numerical
Ability), RITH® 2P (Spatial Visualization), ¥ (Memory), fdaa=Td® Tfd (Perceptual
Speed), 3R THRIMGT (Inductive Reasoning) | Y& & AR, UH Afad H g draarsil
BT A3 TR BT 8, 3R g BT Jeuicr 39 Tt emarsii & SMuR W fovar S
MY ISTERUN & oY, Pis Al TG H IHT 1 Thdl § Afch I F 3, SIafdp
SERT fRT U § 0T 8 b & TR 10 H HASIR| 39 Rigid 3 g Tdemil &t
31ferer IS 3R TgSTATH! §H H Hag $1 | U4 BT e BHIu e, HReR Arfex ¢k
gfayT edice & 3rdd Iudnh Rig ge, Fiife a8 afdd &1 faflkiy amarsii ol ugarHA
IR T ST 8| T1E H U 3R TWRRAA & TRl &1 Udhidhd B & BRI 1 T8, Forady
3NYFw Tg-gca gi< Rigial o1 fawr gaiml 4 &1 pMA Rigid omet ot game
Tedie 3R A SIHU T U Hedqul YR AT STl & |

RIawIS &1 IaTHS Alsd (Guilford’s Structure of Intellect Model)

o . f. REwIE (0.p. Guilford) TP URIE MRS wdw—® & el gfs &
mﬁ%ﬁuwmﬁﬁa&ﬁ?a@&mﬁnﬁﬁwmm“smctm of
Intellect Model” HT SITdT g | 3514 I8 RIgia 1955 H vRgd foram 3R a1g 6 39 3R
it fawRRa foran FRrawis &1 aT o1 {6 g +I5 vea a1 f§-ged ddean
8 8, Ifeep I8 3P W WIS &aTaii T 9w 8 | 3811 gfek &1 i Smaray
A favrfora foar: W (Operations), ﬁm (Contents), 3R JdIq (Products) | 1
T ATl & Ao ° $a 150 At aFRie graret &Y ugae &1 g fsarg
98 AFR® ufthar § foFd gRT 89 S R! 3 It FRd 7, 9 fF geaied
(Evaluation), Wfd (Memory), HHT (Cognition), SfUTIUT (Convergent Thinking) 3N
STV (Divergent Thinking) | ﬁm H ag arrdt ot % o W aRe ﬁTCITE
TIdl €, 9 T (Visual), 47 (Auditory), WII®TEH® (Symbolic), AAGUf (Semantic) 3R
HAGIN® (Behavioral) | IS I URUITH HY gxifar 8 it foparai iR fawgaxg &
T & I gl &, 9 b auifepvor, Ady, uivad=, yomeiewor onfe | frawis A
oy ¥ u ¥ sywRunEe fiaT (Divergent Thinking) UX dd¢ fea, o 3=8iv



TSN BT Y& AT | ITDT HFAT AT foh T Aafed U g 90wl & 3H®
THIYT TT° Jhdl 8| 8 Hisd fRI&T, TaArDal, UfaHT geaie 3R AFag—e®
wteron & & § Sredd yuTaRTel R g3 RawiS &1 gfS Svam disd gfs @)
TS wifed, gg3mam 3R wfa=iie ufthar & Fu & v_eqd a1 8, it e @ fafky
rrarait B ygarA 3R fawfya w31 o g 3|

Fed o1 fg-ges Rigia (Cattell’s Theory of Fluid and Crystallized Intelligence)

Raymond Cattell ¥ §f& ®I &l U H §fel — aRd §fS (Fluid Intelligence) 3R The® gfg
(Crystallized Intelligence) | AR gf& SE NI @T‘ﬁ%, S TGS BT 8 HIA DI &l
T Bl 8, Said Thicsh gfg 3rgHa 3R Rien ¥ o I gt 31 78 Rygid SaT &
faftrs =RoT # §fg & fadr &) THem o e 8 | Rd §f s garawil § $ifie Ifshg gidt
8, Tdfdh Whied gfa 39 & I1Y URUS Bl S g |

T o1 By Rrgia (Sternberg’s Triarchic Theory)

Robert Sternberg 7 §fg @I I HFT & dlel — [ORAVUTES (Analytical), XaTHSB
(Creative), 3R STAGING (Practical) | [aRaUNTE® g THE THIYH H TE™® Bl g,
TS Jieg 414 faRI & 77 <t ], 3IR g §fg Siia- &1 arafas Jawsi
T fAges & Hag FT 1 Sternberg BT RIGId gf &1 Sitad & e T <@ F1 e DHI0T
T&H T § 3R g R1efl, aurd a1 Jrrfors TdgR § Sid Suant g

111@&'R DT El_g'-g'@ ﬁl?s{l?f (Gardner’s Theory of Multiple Intelligences)

g1dS TSR (Howard Gardner), 81ds [A4fIaTad & Ush URI [awmaretsd A-laq-ew, 3
1983 T 31U U Frames of Mind B 9g-§fs RIGId (Theory of Multiple Intelligences) WEId
fhaT| I URURS g URI0N B ATATSil &1 ST HRd gU I8 9@ odl i S
DI AT -ITOTITT TT HINTS &HdT I HIfHd el g, Sfch I8 Th agSam! JdhedHT
& forad fafiid UeeR &t AR &mand nfid gidl 8| MR A $d 3116 (J16 | ) UHR
B gfadl B Uga B, S oafad o1 fAfirs &5 o qerar & i) &1 378 e §: HIwTS




Tg"@ (Linguistic Intelligence), difde-Tiordg §@ (Logical-Mathematical Intelligence), €RY-

RfTAdH Q@ (Visual-Spatial Intelligence), QRIS -TTATHD gf@ (Bodily-Kinesthetic

Intelligence), Iiftauy @@ (Musical Intelligence), 3fqdafaae gf& (Interpersonal
Intelligence), ATEAAGA® §fG (Intrapersonal Intelligence), WHIA® G (Naturalistic
Intelligence), 3R §1¢ A ST T8 3iRIdard] < (Existential Intelligence) | TSR &1 HFAT
T for e oafad | 39 gfdl &1 fafry Taie gian 7, iR e yumelt &1 53 fafauar &1
Ugad gu faenfial ot emansii & faw R w1 91feu | IaTerur & g, T 3 o T1ord
H HHGIR g Afdd Tifid & srcdd UfrumRmmed 5, 39 IRuRS §fG wieml & &4 siw ffa
T&d &, TR 98 T AP PR S gfa & SPP ol 9hdl 5| 39 Rigid = e, R
ANTeRM, 3R Ufaut fasm & & # wifdeR] uikad- are, #ife a8 afad &1 9qul emd
! UgaMHA IR 99 Sl g | SR BT VB0 [aRy T J THrah e & forg Iuantt g
g1, STeT fafae guyfiy 3iR emranatt ara & &) 9o SR fou o €1 9g-9fe Rigia A
U5 WY o &b g PIs RR U Thdl 313 T8I ©, Siee Jg TP TTerRirer 3R SgHmr
TIAT 8 ST 3IHA, 31T MR URaw & 3UR fawRid gt 8 | I8 Riaia st +t enyfae
fRrer gomel, Ureusny o SR Rierr Al &Y siier 37 H Ayl Yfie Ry wr Rl

gfS afr 1Q) @1 34 3R\

1Q 31Ufq Intelligence Quotient T TWSATHD HIH & Sl SAfad Bt AFRIG 3T 3R aRAfdd
3T & 3UTd § UT BIdT 8 | IQ = (Mental Age / Chronological Age) x 100 | IQ URI&UT &I
AT Qo1 dgdt, Ufaul &1 UgaH, iR AHNIS [AeRI & Jedicd | fhar SiTdT g
JM: 1Q TR 90 I 110 & o9 ST 8, Safd 130 ¥ SR I gfg MR 70 ¥ 9 dg
§fG T STl § 1 1Q ad Uh T &, SR U §fS &1 U1 ATUCS gt {1 o1 aTey |

§f< &1 7199 fAftd THR & AAlaTG adienit & Aregw § forar srar 8, S afad @
TS s, difcher e, Wi, T GHIT ST R YR B a1 & 3Hidbd
8 | i TRtermT gea: <ffiF Sfor J fquifora fee ST | (1) safeaTa gfe adteror, S
LABIS-faAe 3R JRIeR oty Whd, Sl U AT o T1Y STHA-ITH FT&ThR &b =Y
# fore STd € SR ST TR auT fohareAd &mdiel &1 Jedic &1d &; (2) TUE i




TI&IOT, STl U 1Y Fs, Al IR ARL BT ST §, S T ST TR T e TR, S
IR =0 T T8 SR Fifeur o fo ST 81d §; 3R (3) WeRMTeH® URI&ur, o Higd
Sl feolTe 3R Phed PR BIH X, of TR-ARAP Bid & 3R =D-RINP HId T
HIex TH-Y &1 Heuidh HRd o | 39 SAfARad, HiRaew TRieur Weal 3R HINT IR Semid
Bld 8, Safes IR-AR® Tdlerr udiet, forst ar siipfaat & Arem § i &1 Jedie &d
g | 3y I 8 §fG & 119 | 9g-9f RIaid (Multiple Intelligence Theory) @1 41 Aig@
faar o g1 7, s e, Tifidiers, qmmfeie, sid:ORume® 3fe fafte uer ot
ST DI S-S TR0 GRT AT ST | 1 Tt oieri &1 Ie=a afad &t wyuf
AFRTES &l & AT 3R 3P AR e, TS a1 ffdbceg ok o=
gl |

Unit-llI

AT A AT

AT 3R FAIGT 7 FTURO:

IFATeT "FHAE" 3R "GTHET" HT 39AT AT SIgRI, TR & A<, T TG
& Yoot & ArY-ary Agri, Haansit AR F61on S guid aa & fow foRar Srar &
S S a1 AASTAS g od &1 ITHEEIar 3R IETAIIT Saidded gRoT 3R
AT AlGsT & dg-ary 34, oo, ffufd 3R d@q9 S sRe ganr Auiia
I ST §1 FEHTA T 386 1 9 o g usar § o e feufa i sramegar
I HA AT AT gl FgT oo b Th & HERIT & MR, g1 & i & 37y
T HHATSS HTH & TR Jaerd ¢

ATATIAT T 82



A "HIAIAT" 3T HAl T il AT § S deil & Hog H WHACT a1 39fad
gl TE AT AT 3T AT & MR R i T 81 3regepel=ig, caragiRen
AR GEfos §9 § TR @ @HT cFagR $T [AATAN §| Ig 98 TaEr &
St oliall &1 319eT AR & A Aholdlqdsh STdd e 3R 3ol dfeieh STedl
I FA FH FETH T &

THIATI AT
AT SYAGR, HATGAAT AT faaRT & MAAR IR Fihd UeeT @ Hgeaqul faerelel

¢ 3R S Ageaqul Siiael Al & fv {6 safdd & Hejghoe & Ageaqol &9 &
FEAET Il § 3R e e a1 gl # Hehe ol 0T Felcll gl

AT Y AHT fadvdane-

IR 3

1. faafaa: 3reeT, @&, 3R,

2. TafeT Qe aa arem: 3107 3R 9 A are,

3. AT TarcAs % & Sfaw afafafat &1 Fafod &= & cafea &
&THAT H gEd8IT T

4. AT ATFd & WY-AY @l & v o @ a1 e

5. A 3uded GAuTd o) AT deh Tl Gell dNgy|

AT & Thde:

3fas MOage 3R #fET Aforrda (1989) & TTT AWIESET H Seo@ fohar foieteT
3T SFAER & "IAAT" & ¥ H 3ifhd e & AT fhar 1 Ihdr &

1. figt I ol FAldTee o & WS § A1 IeIHd ad ¢, dl §H 3
HAHIAT AT Hhd AT 8| IGIT Hg AAG H ST AT H Teh
dcd &, I8 a o gaed Rufa § 3R 7 & e o Rl I &1 s
HAleTel & foT T 3Maeds o ¢

2. gATHAT: gAYl TagR ART s 3N §AN HA IR gaAR Redl @
3Tele;, ool T AR &THCT H §ET&TT il &1 grefiich, Fell faepRt & ey




STAGR ATTAS LT BT §| Teh Flegae fholl T & Faol H forely HT SeT
of o g1 &1 ¥§ YAgR GHTGAYUT 8?7 38 T w7gl, Fifeh Tg a8 aliht
¢ TS EY 98 39e gl I T 1 gTeliteh, §H 3oih SUdgR & JATHT
A €, Fifh Ig FAS & fov 3R 3q% i gaia=yor &

. WifEahT femmere: WA s &1 Alfeger 31 § QAT A g1 Tidem
AITETRIT TG Q GoldT &1 gTeliich, & U IATHAT YT drel 19t Sl fohaly
ff e T IWHST a8l AT &1 HlleQHﬁ(W)ﬁ%ﬁwﬁagﬁ
A g, dfhed 38 Ueh SIANT AT ST g1 digfs Ashaerdar (S Jifeah
T 8 gelel § 3N G & fauee &1 gidffted Il §) & 3T
' gfafdfed 0 & fow @ Siar g1 I $o Aifeaha ¥ @ gersr AR
Aoy (digfle fAdmran g, ar g7 5@ fhdy 0l i A Joer A
AT Aol @ 3 FHEA W@ ¢ S WiETHT & § golel AR
IS TSI (S 9fae) g

. WHTS F AR FT Ioatal: a0 ollaT el HEhics G & TRURD HHATTH
IR AT PAIAT T graT WA F Qe |a & O g7 399 IR &I
AT AT Hohd g1 gTelifeh, ATATISIS Aldes AT & 1Y deod &1 SHS
3eATdT, HERAAT & & AR ARes et gld &1 U d&pfd 7 5
HHAGT AR ST g, 98 aedd H @l # '3HAT g1 Hehell

. AT HYFAUT: 519 HIS WHAToTh [TIH HT Soeltled AT &, of 38 -
U & ST AT AT Sl T AT T I A Heho! ¢

. &g AR Iveafiaan: greife M e Sad # Fo WA A
Thdl 8, Afhed T fog & 99 W g frell QU a0 3rRRmeTd cgagr &t
AT Ald HT FHIGAT I@A &1 Th AGHT S 30 TGS T Sd el

¢ ot aedfeivs areafdsar 7 Algg 7T §, dHhe SFaeR X T ¢

. GEATH: HIg hidd S 3Hb fIT @R 8- A1 ge A1 Tl 307 =gfFd &
T ATl &9 @ AT gl =Tl FAT Jeur A T dfh § S



GRSl @ HAHS & § AR AR @7 §? hdl 0 afdd & IR & F21 5t
98¢ @UT BN 8?2 U Al & ol gEl & fov @ar g dahd §1 e sl
§H 3¢ ARG &7 § dIAR g8 AN | 38 AR, §7 I§ =gl AT Fohdl
fF Aaafde foer & difsa et <affa & @awes glem afigul greife
TS &7 NAR AT 7T 39U HA §, AT 7R 3roRrer off ¥ oA
3 @l garT fu S § s 9 Afls AR & #15 @801 J8r gla
gl

AT & HROT

IRNFT T & 3], $S FROT FReh g [Seteh TROUTHETET I ATHIA
glc & T gidl &, oI
1. Jfa®w Fr=*:
HEATAT & IJAR, s AL T =GUCHA & o] Telel & 9
gl g, S Affass #@ v wre g 81 Seeeey Aftass dfyer
RPN & I FIR I JIAeT verd Fd g1 I A T Tl § e
g IT 81 ¥ 1A AgT X I g, Al ATEdSh FG2MT I 8k ¥ JHRA Far T
Tl &, s aRUMAETET AR AR & «8ToT 81 Hehedl &1 HS ALTAH
THAET 377 Sifds HAeal @ o Tafad ¢, 319 & fafdse Afeass e
o ATER (IgafRiFan): 9fF F$ ARE NARar aRart F e €,
AT AR & Teh HeH & WNIfSd gl & g@ afFd &l NS g
HT WRT §¢ T g1 I g ST 3T W & Y ST Fd &,
S o Teld, gedden, AT Teh Eeelieh 3ie]erd, dl Teh AR AR
30 afed 7 fawfla gf woar § o o8 Jenepara ez ¢
o WHAT: HS HhHAUT HETsh &1, ARG AN I I, AT ofafolt
& foarsa & o3 U ¢
o AffTsH AW I e [fe AR{E A 3k afass F [AfRtse
feeat & ot a7 &fd & i o Teer @ g




o YHAYH &Tfd: FT MUl F IAR, S & T, S8 b AfETSH A
Ao i gifel, a1 Iifds oqor AT & ew &7 cgaus
TN AT Fo dARAT & 3egra # fAehr e Fehar g

2. AAdAIAS FRE:

SIYT & HAgcdqUl HeAldATeIeh 3TETd, S HIdellcAsh, AR, IT e Mo, a1
HecdquT IRIAh Jeharel, S8 o AT & #cg, 39T, 3R IREIRE &7t
T FHAT FAAAANAR dedl H T § ST AATDS PRI & AHT F IPEH - 1
3. WA HR&: Th Afad ol AARAS I & v dagasiar §, faferse
deiral & IRUTAETERY 3G &1 Hohell ¢l Ueh bR GRAR, 3odTeddr
I HIEAT, A HCHEFAG, HIY, IAT fehelldel, alendl TT Fepoell I
FATATARA AT, HIATIoTh AT iRl HUETV, 3R didd AT hidd &
ATAT-AAT 2a@RT Aleh gedl A od g delrdl & FB 36T &
4. AEFHfaF FREF:

uIRaTRer qea3iA, €&, FHATSIS Aleles! 3R WIS S HiEhice deal
A8 TOELT W YT 9sdT gl T ded fhdT afdd & A8 Taeey
P 3T g A vATad T doha &l

o uER®F geasfA- reagsl & AR, S 91 3 qRaRT @ 3§
STeT ATATHS SIHART T SfAgTd 8T §, 9 TaF AT Ty JATATT
T 3TT3Td el T ATAh FHTAAT IWA &1 T§ AR T F IRy
GaRT o1 SATdT &, oifdhed I8 g &Y fg@rar § f6 aRar gaAR Irfds
faera 31 Fgcayol fAeT HO FHd §1 g9 dgel IR A9 IRAR &
&I & WY diddid Rl @E@d g, IR T AR dAfee AR
HIeATCH &THAT3N T §ollel H dgG Hgeaqul gl

o - I FF N & AT INHA IR NeART F TF AgcaqT AT ¢
g A=Yl IR TH T HEeT & -1 S8l gfaidr il qHs
& foT T TRA@T Yeld X FGohdr gl afched g7 d88 3R delrg &7
FROT Y 9T Fhdr &1 ST AT NcUTEIS YUH & Uleld ald @, d




FATIT EIT T IeHT-Te9T AEHH A b &1 UTfAS T # Jo-5¢
ot & T 39a Qeairel faeardt & gy S geldqet & dehdr &
3R Tl d& b ST T 319l favard qoutel & WY WS HEHH
g, 9 Tg Ul o Hehd ¢ [ 3Hb Hed 3o AWES TR &
faadra &

o YMATS® AHAGS- AR AAS TARXLY &l 39 910 F TIad fhar o
ol ¢ o g 370 TEpfd # 8 ¥R FA A 37 Fr el
gl ol @l IFER defeh TEPiaAl & 30 IRaR A1 FHCr Hr
T A NARRAT 7 F OT Weaga FAr Far §1 596
IRUTHEIERT 3TTcH-STolgled I HTGAT g1 Tehcl ¢ oIl AlATHS ALY
& oI T &1 S 9T gALT gERT H Ge ¥ Ugel I@ 8, 3o¢ ga
CEHT AT AU o Fehel 8, TS aRumeAEasy aAReET o
AT UHIEC 81 Hehcll §| SATFAAET FATGH H Al & 3 T
3R TcATANT g1 b 3FAE Fr S gl

o WWRIT- FEHidh HACs HAEANR FARLY R TG ST Hehod 81 FO
IfS-Rarer, S & fare a1 o Al | $ia € A=e oy
& fou gifasRe g d&a g1 3eexur & fou, 5 Afgensit & 39a
afd & 3T AT ST 8, 9 TR GeddeR @ q9C H 3T Fehell g
ST el &1 379 QR & FlFd ¥ AT e § Fidaiad fohar Jrar
g, 9 98¢ 3 3N Hhell HEHH N Hehd 81 38 Jfd-Rarer, i@
for Topare 3R M W SR g, AGRAF FaT & v BrcHS @
e

AARA® AR

AATH® faeR v ol feufa § o Taari, #Hraansit 3R cgagRt & faQear
g, oif ff¥ear der T &1 Rf¥ear & 3 § ofdr safFa &1 39 S
FI 3cUGh 9 T AT 3T ¥ F Siled ST &THAT & TN ST 3oIoh Al &l
TUE FAT §, A - T F F T, G & T TG FA, AR Tahse?
T TATEYOT T3 ¥ e S &TAAT| Addpid faae FAd=iioien faeri
HT YT g, STH 3% ofefur, ufegdfsr (Ieh, 3d% &R, AR 3TER




Qn@a%lmﬁﬁfﬁrﬁm%mwmﬁmmaﬁrmﬁaﬁaﬁ
Heffd T ot &l

AAS fdepr TEfadl T T [&aEdd s/@ar § S Aeleem, @ 3R cgagr
I FAITAT Ll 8, o9 A Agcaqul Hehe 3N AR gl &

ol&ToT

o HIOAIHS ATEAT (S8, IAMWF 31T, Hie)

o Taohd @ AR HAATAT sgagrR

o FATS® afafafadt S 3maer Nedl A T I@ A HSas
o ToamST g3 S rerehTeT

ST

AT PR e Hegafs vgfa, Afedss # Tarfas sEde, adars
SaeT $r g3t 3R gATaRoliT goal & Taaa @ 39+ 8 &1 36 R™fecar
TEAfaIT ar Arce gedr & Jad J Y ST A1 o Bl

AARAS Ty YU

AAHS TAELY YA GARY HATS & et 397 §, S 3Eqcreil, Tholl, FHGAT
3R 3ifersa coewE! o [Ifay aftew & @grar e aa &1 9 s, 9Rar
IR gaefas Taeey S aFt # JAva & 9uHE @ Jd Hohe gEdelg d%
3aeTS HATU UGl ad gl T 9 HAATAAA, TWHY AT AR drd # 3l
@A gU FOR gRIET0T & IR &1 3 fAAAar 3R FHEdor AR T
HERISATHT Al QT el A Hgcaqul §, S AT H 3eTehl ARE HfAST A
3SPR R &

AAdATAS

AAATAS 3MHAAR W fw=Et, Psy.D., 3R Ed.D. 1 @ sigeie $ir 330 w@a §,
3R 3¢ oedw gred 9T TIfT 3R 3 e & AT gEe 3R aeu-fafdse
SIS et YT T ARV Hellaellfeleh HIIEeh T RIATST S Th H@ell &




golsl H FUA g Tohd 8, Iadle § o Red & Heel iR Imand § w@&fad
Rufaar S 3ifferds=a aaa AR (PTSD)|

d #Alceh gedl & gudnT AT, @ & ARt AR dwa & seEar J o Jgrrd
N Thd §, AT HeAIUT A FUR & [T HRIAT e X Hebd g gleliieh,
A 3fwier Tt 7 gar 7 fo@ gwa &1 Addaas el srfe,
3Eqarel AR Tpell Gt Affes afdew & w1 wa &, Sad @ 3 39 3oz
Rfecar dare o gar= FXa gl

e RfEcas

Aqfafhcas AW Siaey gia & St #AaRter fAafdcar, e adam 3R gateremer
GETUT & HAISTT HI 3TN Feh HlATHS, HIdellcAS R cTagR Haell TAHdRT &
e, 3TaR 3R AhAH a &1 39 9 IT O SiFe} 3’ ARRAT (TEd)
f3aft ar 3icanifes AR (3 $r B &1

AR T e e § Fud #gadaaeat 3R Rfecast afea [ffe
AATAS EEeT QA 1 enfAe frar o= 8, S fauw §9 & #A«ifafecar geer
A & - AARGS TAELT R THT FAOT FI F¢To & 3652 I "Tifchar AU T
Teh &| 3e16R0T & v, SEfA-amegsrl fasr (3L are fhedy afFd & gelre
& U TAEcA® cgagR MU (HEE) FT 3TINRT el el Teh AdAIdaAlleleh
AAIFAfRcET &1 37ATF WM T GAI HHAR W AAIGAA, WAL, FTATSG D
a1 Geftd 817 H 3oAd 3l @ g

AART-fAecvs

Uh Adlfdeeveh [@rHz wag & fAguidl 3R 38 &I dred Har g, oad
Rl & 37 AT a1 3Raa e, Riat 3R aRe gust &1 gar s &
HAce fATdT &1 Ig ddeiienr & ATEIH § FAT ST & o9

o f: o @y
o TICH TTEAT farer 3R
o TYTARUT &7 fageiyor



FAAIGREIVUT & el 3Teliaeh &1 olfched J§ s AN GART IEL Add Al 3R
HIdeTcHS Heal H ool et HI &THAAN & AT HegdlT § il glidehRer cdgR

oo &l FH N Thd &, JHFH aUded TR W

HTST ST HHSTT

Rifercgs, guaerar ik Fadaae gl aafds oy ggar yeia
&, et 3eThr 8T 3R Fg & IR &

e RIffca®s: Ig & IUx Usg § N Rfhcar verd i aror frdr or
gfFd & TEffd R Tl gl Afhcasd & 9 3aAdR W AR el
il € 3R 3 3w, ffar 3k Red & Heat afeq w8 goifoat & wee
X Thd ¢

o TANGET: THAR W, WHAGATIN & 9T WHY H AR 33t gier &
3R faferse &t W eI g forar arar g, o o Afae oy
WA, Thol ALY, T HRIT WA

o FAARAA®: AAIAANIDT &b I FHATAAGT H SiFele T 3T (Froasr ar
fioaarss)) § 3R 3¢ affea aafdes ey TaRT &1 Aee 3R 37ar
A & far gRfEd far aran 8, e #@efasia ar safedea f[aer
SHET TR Feufaan enffer §1 3 AadaTieie gfiefor 3R egauTe o oY
dehd gl

HART T8

HARNT o AEATAEG Faee # @AY gRAewr & @ gelted a9 §, S 3R
AT H SgeR 3% TAEH (AvTs) I AT H vAf@ve 3 (wdve) S
fSar T@dr §1 9 3A Gk W FAGRET 39drell, Aas LT Tl
FURTcH® Fiaemit 3R AET 3TuR el & wF ad g1 586 AfaRed, a
e dfFeg & 1 N od § I W-3TURT SEATT Y& & Tohd &l o
IEHT & WY AR d69y saa §, ANdAAS RfRcar vea wa §, FaReT




ST H YREA Fd §, AR AGTES Tareeg Fufaat & d@e&fad geldger
IR & Yot Fd &1 FARET a8 Rfhcas AARRHA & THA aw
o gd § 39 9 Fdr safea & T 3udeyr a1 oferd 9HET Faf ald &l

LT

WRIAETAT AATGH TR UG 8l § ST Firaar, Sisr, IRaRT 3R Foggh &t
ARTedd 3R TEar weid wa &1 Rfecms 3k gadw@Eet & 3,
WALETAT HHAR W faRrse shaer geifaat & dafta e ik sifeer A=fas
Tareey fa@RT a1 el IS AT T A Al Heal Fl e AN 3TEaR Hle
& FoITT UTIEIRG AT Ul el G AT higd Pl ol

qQUAASTABT & 9F 3HEIR 9T WHY AT &g &8 & #Aer 733 g §;
gTelifeh, T &1 3l o AL At & fav gdicd g Fohd &, S 6
gery 39T TAHRT WX €A shigd Tl

Igl $o faRlise R & WA v 7w §:

AATAS TAELY WHASET: FAAQS TALT WAUSIAT Th ABAT It 9aR
& foIT T cg9e oreg § S AGRAS Taeed WAL AdIU UeTed Hldl g, AR
fafirse Hegh a1 e W A Siod AT &1 Th AR Taeeg wAEerdr
IO g @, Y, AT HA AR HRAT 1 FAEA3T Sl gAlfaat & Aregd 4§

FTH FT H ASE FT TohaT 2l

TRER 3R Rar wEdeEn & aRar 3R fGare w#Eeerar aRkar 3R darfes
TGt #F 3cdeet gl aTelr A Tefadl & FAT e F AR §, o #ER
Hed, HuY HATUS AR Irefel-avor Fetll [An| 3o7e ¥ a8I-3749 §1d o,
{1t 3eged saragRe qATu 3R Redl # gUR ured 3= Bl

W AT Ueh o8l RIAVSTAT Hieh gedl & geuaT, 37, Al caw=it
AT STATENY ST FHEATHT aTel #ll91 hr S@efTel # AT &1 I e GAg Afcad
A A A g, RAfhear T i giawr e X § AR ager 3R Reiea
VhUTH & TAT IOEHITAAT T I2reher Hd &l




enfite ereieran: enfies wAderar e e, faw 3R iR fedt #
eIl JGld d g, AAdh TAELT @A H TedlfcAs aaRi &I enfAe
T B TR TT F AP, UfHF TAgHRT & I8 g iR AAS oy
alet & carges gfeTor grar

Fo1 RfFas

ot Rifehcaen FRITEIT IR gl § St AT Faeed 3R Hoaor # gur
& T WellcAs 9fshar &1 399 aa § - o Gfder, Afdewar, ar dws| 9
3 AR R el RfFca a1 Fafird a7 & A B3 @ §1 sgaueiaas-a
A ST aXar & b el RS, 3T Greg-3maid 3Tarl & @b & &9
A, adTe, FAAH, NGnhar 3R FAAfASid Aigd e AaS e
Fufaal & sarer § TEIdar FX Thdl gl

eTcAs Afafafeal & T gl O cH-TFAT 96 Iahdl ¢, Iaer Rsfaa
gl Thdl & AR FcATINRAr 9¢ Fahdl g1 Fel Rfrcas reqdrel, Afas
ALY Folifeleh, Thell 3 ol 3T |@fgd e Afdeq & & = ©,
S ARTAS FEELT 3UAR & AU T 3eer 3R Heddrel g Jae
gl

AATF FRIFAT

A FRiHd afFaad AR qHeS gelfodl & @y safFaar 3 qaerat
N Heg A & fav #AMT 9} g1 T WSS TSN,  3Eddrel,
faeafacareat 3R fAsh wamsit afga fAffies afdew & v o @&a &1 30
HH A FiFdad Heal, Fhanrar IR @@AfSS HAegl, S9 AcH gedl
GRUNT, A ERET AR SRS & HAT A AMAA g1 AASTD
FRiEdT Mo fEar 3R arer wor & AFal afed TRaRe dodt @ g ae
# ot FAgcaot A e €

grAfoe S & 3 3UYFR &1 S8 AMAT & Thd o
o eal, IRAR IR FHa RfFET IR




< o
o Jlduolladen &dl-<d

o HTHSR TATELT 3 AGH gedl &l 390eT

Ueh HAGIS SSdl g & fov, T & 3mEdR W) afae Jrsdy Ir YHv
& GIY-TIY AR T H TATdS T AT 2 I 3maeThar gar 2l

Unit IV
Ao ANTaAT

1. wfas AAfaART &1 3, wefa 3k &=

AT HANIATT HAATAAT I dg MET § ST I§g GHST AT TIH Rl § b
ciard GEX & TaaRT, STa3it 3R c¥agR @ Sd weiriad gidl ¢ 3R T&F o AT
W fFE TR 9HT STedT €1 I8 AT et 3R AATford ael TR W

AT cUdgR &7 SqIEdT FIdT 8

I

FATTAF ANAATT #7371 § - “cIfdd &1 eJagR AR Iqe7a GATTSIh Heeh H”



o IE hdd Iiaderd HATAOS IhATT T TETAT AgT dl, diesh Ig W]
¢ & aRar, @7, aqg, Afewr IR Tepfa =afda w1 F@ gsnfad #a &

o 3creur: s H IfFd &7 cTagR el H HT 9T TagR @ 37097 giar &

i
. HeRfavas v

—

o THATSIAET, AFAIE, e e, e, 3R TOR & ey Fa|
2. e 3R SN g

o waANE 3R wdarol & Arew ¥ faeyidr i g

o 3CTEUT: TASITH & AT S|
3. wfaefier &=

o THATH IR dFhelied & gREIT & TTY 3T & v off geoad w|a
gl

o oI I MASIAT WX =Ta8gr|

4. Rgura 3R gaER FT THeaT

o ITE had TACYId oTgl died AEATdh Siidel ol AT (FGHTa, TEY,
fRrem) & FeTae 9 o e ST g

1. gt o 3R e fwar

o T gEY @ F FASA §, 399 HY FIY T g
2. |Hg wfahr

o BIC IR I3 WA F TAER (Agead, weAT, Hiaeqs)|
3. WA+ gerE

o 3I&YAN, TATITelel, HeAloTT|

4. vt R qatrE



o S, Toi9T, & & MU W YRONE AR 3efeht T3]
5. WIS gedr 3R s{fAHIT
o cafad N TEAT FH FAST & I &
6. 3rT9ANT
o TRrem, e, Torenfa, Faeed, = 3R Aifsar & 3y

HRAT Teol 7 &
o SfAerd AeHra IR SIS EIdeUT 1 gHE|
o HHERAS IR i fafaudr # IReEdRe day|
o YRS HRT A Aol Af3AT H spfA|
o URAR UG 9Udd S IRUNE HEATAT Sl eFiad I JHTT |

arer fog
. AATS AATGART eTiad R AT & WRER T AT IFEITT AT gl
o HR gpfa Aafas, yETeHS R Sgfavas g
o SHH & U § - URUN, HHAG, HANSAS TG, [@ag IR ggae ds
thell B
. AR Hedl A afa, g, 3R AfEEr S ugel 30 R g S E
2. =gfFa awon AR wEenfaF awon

gAR e Sliaet &1 a3 REwr gERl 1 aFse iR aEfee gRfEufaEt &
fo@reet 7 Sadia g &1 e & fes W EH Qid 391 IR H T & o § -
g ishdT safFd YR Sgclldl gl Igl, a9 HAGIh GRS, AR, HHg
3R g3t fr THS F FHANSF URON Fgd &1 alt IHaT gH Ig S &




Ace L § o foh R STagR ¥a & 3R g ol & SFar Haer ST el
gl

gfed arom
gfsmsT

AfeFd YR dg UfshadT & T 2aRT &7 q@kl & &I-39T, GIETd, $TWT, 3R 3TeRoT
% MUR W 3o IR A B §=1d €

yq@ ey R
1. wer &1 ofa fawor RAgeia (Asch, 1946)
o FO "FERT AU AW TNFAA AT 37T U BT P FHAIAT A ¢
o “TNA" IfFd 31T FHRIcAS QT § dfAEad “3” <afdd &
2. wrafAswar AR Fdear v
o Ugel NI IFE A SfF X geEr W\ g
o FIM-FIN g F ATFN R THIT & dGel & B
3. safifea =afFaca fgua

o @ AT ofd § & o 0T Ary-ary 9iv Sd gl

o S - ‘SHGCR” chidd @I ‘CAT]” 3 FHS =T

4. HRor fAuRer gy

o BT (1958): @9T YR & AT ol AR (cTfeded) AT «€d
(aRfEufa) sRolt & SAsd g1

o hell FT HgURAdd AlSd (1967): FITFHIT, [FeRar, faforsear$ 3muR
W HROT dT 8id gl

5. yatrg v JRear
o el yHIE: U 0T QU BT W gl
o i UHIE: FFRIcHS 0T 0 Bf fdams &ar &



o Tfedn FHg AV & NMURN W YRUMT|

o HAHA FROT fruRor IR @l & yagR A AfFaca @ Sz 3R
aRTEATT &I SToR3IGT T

FTTANT

S

. fram fRete Y ST S F Theldl H FoIfAT A T

o HREYA: Hdl AR geleadid W 3|

. TERELY AT ST WM F Aedice IR-ATH Thdr T S
. TR YCASTERIAT T UROMT §HRT FEE oAe el

HHATSIS TR
giRsmaT

aRET &l A

1. deIT T HROT fAUROT AsT (1985)

o TRAd/ITRAdT Bl FeT (HARP/FET), R, [HI70T 6 3TUR W
HST ST g

2. i AR fBpee Rgura

o &H TS HAFBT (S Rietw, gfed, Ar-fodn) & fov Awfas
FIXET HI 3TAET F g

3. drerhe & AHATTSE Ygaral FAgHTa (1979)
o ©NT “379T WHE” (in-group) 3R “37=F HHZ” (out-group) ST Bl
o ZHY qANrE AR HAE THIG 3cUeed BT &

4. R-Alf@wF 3R weFlas




o gfXere, smer &N, 3R F@HEfSE udie Y aRumst A IER o
o FE-Qardf qaTaTe: AholaT H AT e HY, HABIAT HT Ay aRIEAT Fi|

o YSCHIOT 9aTTd: hdel g1 SITAPRT TAIPR FLAT Sl Ggel F Sl YRUT Hr
qse Y|

. FAar-gAF waTUTE: 39 ¥AER A IRFEfY @, gl @ afedca @
ST

HTTITT

9

1. fam afa 3R o & 3muR 9X s Hr gRonT ot S gHTfaT w8l

2. eifer At f ofd Grfaes ggareT AR aAg deu & S 2

3. Mz fFamve 3R fherl @ dHicd, dhedr 3R dAfdwar $Fr aromd Afda
gl

4. HAT-GHE WaY: GTffich I ST FHEI & S TeIdDeHAl FEY Hl SToH
et &l

qeeTcHS gfeeehIoT
o HFT gRON - IfFaerd T fr sfa [ATor gfssar
« FHANIF YROM - Fofg 3R FATGR TR F TAS |

o Tl RER 3 ¢ Fifeh sATFT T TAS o [T ArATioren aren o e &
37T Bl

arrer fag
. IfFd groT # &H IfFadr 1 o d T §, S9fh wfee aRem dHg
3R fAe & gaAsT S B




o T, BB, dhall IR droThe N AgaEl o 3 TS § AT
. AT, garaTd 3R AT uRom # genad A
. TRem, wowRhfa, @fsar 3k d@eut & saer a31 #Agca &

3. ATk "l T HAST

gEATaeT

AT IR had Al deh HITAT el gl AN SEHTT, Vg & HG, TGS &I
FaR-gg1d, der fAamEr, arfifte gft 3k Tuet - 3 H9 3@ Hhd Fgara g1y
gt § T TaR &7 937 BT (F9T9T 65%-70%) 37dTeh Tehdl IR TR &IdT gl

Y Hohd o hdd AN HIG3T Fl STaFd Fd &, dfed Tlad gRoT 3R grATaH
RO T 37 TES & yaniad = &

IHAH Thdl & THR
1. AgX & o9

o G, I, g@, =, IRTY AR gUT - I ©F HI H1G WA AE A
STd & (Paul Ekman & 2ieD)|

o BIC FColld, S8 HERE Sl dligrar, ThET @I Teals o1 (S T 3
&d &l
2. AT WIH
o Tavard, ¥R 3R TcATIEE @1 Fohd|

o agaaﬁmﬁa#qﬁmmmmw«wl g, Slafe Igd HA
"I AT [S T Hehel AT ST Hehell o

3. A& grasa
o BTYT & gXhd, AT f@erma ar el

o ARG # “‘fAR o= ggafa I1 3EEATT Sl &l ohd &l Tehdl § -
Tg FiEpias fafaear & gaifar ¢

4. U-9eT




o 3T &1 FdTS, Ifd, 38dd AR |

o T & aIFT 3elPl-31elT dRich & Fgel W 7Y deol Tohel ¢

5. AR gl
o ARG WA H AfFderd gl ¥ §, Safeh #ARAT dAT H
39eTHd FA|

o & HiATG Eufa AR Fal & g Bl
6. et
o GIEl, Hegefa AR SR STt HT Hehl|

o TEPIAA # 37 IR - IRTHT g & 1 A 3m#, Sefeh s
HERTA F 1Y SNSalr (FAHEN) TrafAen|

7. fe@mae 3 afemr

o cTFd HT UgATal, TTol-Hooll, AN THYUT - YRUT W I THT
STeld g
o 3EIEXUT: AR & TTETchR H 3gaie dgard #1 Agcal

IaF Fhat F HfAFT FfFT aron 3R FEnfoF arom F
1. e 3R A FT @
o cTFT I Irdl 9T 3aF 3FET IgY 3R 3mars § §ar gl

2. 997 B9

o UG HAaEHd A GRUE, TEHE N AT U6 § UROT Fo1T 2
3. WRepfa® g

o 3MaTH Hhd cafad T @Fpfa 3 Jsssffd & qaia 8

4. @A @YY &1 Qe

o HERE IR FHRCHS AT AT Haul H Holgd Hd 2l



5. guY 3R gAY
o AT H 31dTeh Ghd deld, HeHATT IT JgATa & AT ¢l

aer 3 3gTEIor
o Rgufagsr &1 7-38-55 AIsT (1971):

o T T 7% Asal A, 38% 3maral A, 31 55% IgX 3 grawmg @
U™ g gl

o HRA A ISTEIT:

o THET - GFATT 3R Fad7dr ST Tahd|
o O Zelr - I3-gopelt T mefaie A T Hevel|
AT

9

1. Rram: et Hr GEheT IR o grasd omEl S ARG HT &

2. FRITY: YeHFH T ’cHAGAT 3R Tqse AF Tuah F i Qicdified HLdr
gl

3. TARLY QT siarc I FERPIaqoT Har AR A ATES TR ST B

9 N N

4. At AdT T AWor Aol 3R FTY & AR FAAGHg I FHIfAT A B

4, AgUThar 61 FAvare ik aEfSs gRom 9T 39%T yHT

AT URUT dddl 38 hfed 1 Gg W A 78 e 58 dar o @ g,
aﬁmﬁ%%mﬁaﬁagamqﬁaﬁwﬁm%lﬁ%ﬁrwﬁaﬁ
hfdFclcd, AAIGR, WEHidw Joa3fA, o 3R 35geg Ig fAeuiRa o § v 9
el ITFT AT geaAT I FH THSEN| T&T HRUT ¢ b Th & ITFd Pl eTdT-37eleT
ST 3TERT-3760T a0k & S@d ¢

YW AgUTFAl faAvart



1. =gfddca
. FA-HAET FfFaed - Fo Ao 3R Ffeardy YROMT daq=r 31|

o Gl AARAFAT - @Rl & S FEEHIaYOT IR A% § 4 AT A
e |

. FgAfaAar gAY & IRFSRN HR FFad s & @
2. . 3g&e¥ IR Wom

o TAAT HTERISATC YROT I FATTIT AT 81

. 3CEROT Y AFT STy Hiolel el Hohe Igarel o 2|

o FRITUT W YeHFH FHT €A 3cAGhdl T &1 dl I Tl wHATRAT o 3w
3TATT AT

3. #HAWW AR srEecHS FUfY GRicHs AAlgR — FHRIcHS YR
« APRIcHD HAGR — HfH Helesilcds G|
o 30T G fAETH STEAT HT Hedihed Hh HeJehel AT o

4. qd HsE
Uge & 3eIHT HAST T YROT I FIAT FA B

o 3CTEIOT: IS TR & ugel wm @ @, ot ag 5 [Fufa # w@eg e
5. WiEFfaw AR wrnfas qesifa

. WEfFaEE dEpfaal - RFufaE F mur W sftE s s
. AfFqard) FEFAAT - SAFAId FRON R AT STl

6. 7T AR frearw

. uiffis a1 Mfas Ao gagr 1 sarEar & gfad &=a g

o 3BT R Wl FT TG A Thd, S H FAhRICHS |
7. qanrE 3 wfeat

o Sifd, foier, 37 311f¢ & 3R 9T YROT FHTEd gl 8l




o 3CTEXT: A& PN TETAT § oI5 0T H SgaR sl

8. HAWTCHS &THdT 3R eareT
o 3% U IR ACRES AT aT safed URoT # wA qfedr ad gl
. g@Ee A1 HUNR 3AE g W RNy &1 waer dgar gl

qer 3 3erEIor

o oFF IR HREE (1954): T & Pedler AT AT 3ET-3e0T faRafdedrery &
BT 37T dllsh § S|

o FER FT FAURVICAS dculal fAgHid (1957): 37I&T YROT & 3MHR & B

o 3Tef 3R ITH (1983): Teh ST dI &THAT FT Hedichel 3T HANTSS JSSHA
W AR

4RO # FA AR
1. W&YOT: 39 1T qERl W AT
2. wfeal: #Ag AV & MUR W sy Aemrefa|
3. gAVENe W : T 0T G Bid W I

4. IYATCHS UROM: ol TG STeIhRI ool S qd YRONIT & Ioc |

HTTNT

9

1. fRram: Rt &1 73 3N q&aE oHEl & Hedihe W 3 ST &l
2. FET: #cl AR el # Wiepided oo iR Fed AgcaquT|

3. TEELY {AT: siFe I AfFIId ATAT NI & ST W THT STT ool
gl
4. IHOX-WHE WEW: YAIIE HH gl W HIHATSIS TGHIT F6T &

FUR & 39



o HAAaT YTRARIT - SAfFAeIT qaTag A A

GISCHIT FEelelT - GERT & GISChIVT I 3T

. TR Aegiwe gorel - fsuer Heaird gARad #er
o AESHAAE- Fac: ECRIACST H S |

5. fatax sra:far #r sfar

ArATTSIh YROT hael Ygell Hellhld e WAT 1 gl Fg arfaefer ik fakax
uiFaT §1 g R safed ar | & ufa URoMe 99 & 6T deadr 3R fawfad
gicl Tl 81 Ugell ©IY Hgcaqul gl g, ofchel IN-GR &I 3T:fhaT (Repeated
Interaction) & §H 39a YaTagl 1 giSc 1 FUR T Hhd &l TJ& HROT § h
foRaR 3i:frar Ao aRoT i Fdwar AR FAficd & T Ageaqel #

a:frar &1 afaelier Tawy
1. YA ST dd4TH 1€ T 3a:fhar

o Ugell O & Ahs H ool Sl &, Afthed ATA 3icT:forar & emom
318 Tds g1t &l

o 3CIEIU: Ygell dR YT @A dloll ©1F AT & Y HiHT 3R
cAfIRarT yda & dehar gl

2. gfafsar o

o WA RO AT glch & - g7 q@’l &I {98 9R c@d &, 34
JhR 3olch AT gagR aXd &, 3R 31 TdgR §ART YROT &l
T T &1

o 3cTetur: fAeTd Ife forely ©F Ff Agady ATHT Nc@red Y, ar oF
e YEd e, fqEd aRom Aeeg gl

3. @afa 3k afads




o T YR H RaRar $ir 35Hie F:a B
o I TR-ER I ¥R @S ¢, df YRUN deal ST &l

o 3CIEIUT: Aol & § fAFad, W el & & #oR afadd $r o
geol ghal gl

1. Grhfas a:frar (#His, 1934)

o 3cH 3R gATS WMAR 3ia:fHar § I9a §
. &H gEU # had Afdd & & F AL dfew aAfows qffwst 7 o daud
gl
2. -7 W (Fel, 1902)

o olIT HYT ITcH-TdeeT 3§ HUR W &=d ¢ b 3¢ q@l & HF @ Srer
gl

o oA 3Ha:Tohar o Shdel gET 1 URUT dfceh FaI 6T RO § FTiaT A
gl

3. 3aHAT H FROT FAUROT IMAR d9F § &7 AU & TdeN & HRUI Fi 31w
Téh ®T T THS Ui &

o 3TN gR-SX ST ¥ 3 Tk gHhAT & ohdd U dR T S & ST
TSFHASR AT AT

4. sfa Rfaww gy @, 1958)
o HIUT S YRV AR R 3R e & faeawor § fasnfad gieh gl

o 3CTEIUT: AT 3R gHYT W U SiEdl ThRIcHs YRUM3T & gerar
Sar gl

4. ¥Hg R



o NG FT R T @ FAT (1954) - T F T IREAF @Y, FeAMeHD
Fral & FH 8 I

. TR IFREFAT THg TeTT 3R qERIE H ged TR B

AT IR # aRom F yfad S I FRE

1. g=R Ah

o FTIST, FATTSlTh AR HHRIcAS HIN YRV T FAslqd Hal gl
2. feamw 3w s
o IR-IR 3T IER & AT AT &
o AU FhRIcHS YRV H STeH &l ol
o WEHfa® I WEF AWCES ARYfghaEKdl FEpiaal #A 3d:fear
HHE & AHASTET & Aged &l &
o AfFAAE FEPfaAl # AfFaera 3vafedl W ear |
3. wu¥ 3R wHATE

o foeR 3iafrar & "o¥ 1 gosrs &1l ddrelle grRom @
gt T &l

HTTNT

S

1. fovam
o TRIeTh-or Y Ugell BT ¥ 31fd IR-GR & 3d:fohar W R
o HgUIfeAr dr arom #f Ay 3a:frar & fawfaa g gl
2. HRETA
o FHANI-FaUF HIU Y&, gfafhar 3R fd F [wfadl
o OF & IR WA THT T Hediced AaX HRBFAT F 95X & &

3. TARLY {ar



o SIFCT-UIM $RIAT HMAR HeAThIAT & FHolg gl &

o M Sl T Ferelfcd 3N G&IAT I IR-IX T Hellpld HA AEHH
AT ¢

4. FaAlATFAId Haer
o fAFar 3k Vwifes dey fRAT dare, gada 3R RAaw w fFfadl

o APRIcHD IRThAT (TT=T, 3UETT) HRUT HHASRK HL Tohdl ol
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